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Identity
Who are you as a department and program? Whom do you serve? What are your plan and
purpose?

H ISTORY

AND

C ONTEXT

Provide a brief history and description of the department and programs offered in the department,
including degrees and certificates.
Include the year that the program was implemented, the accrediting agency (if applicable), and the year of
the most recent program/accreditation review.
The PreCollege Studies Department provides Title II services funded by the Arizona Department of
Education. The purpose of Title II services is to help adults acquire the skills and knowledge necessary to
obtain employment, become full partners in the educational development of their children, improve
economic opportunities for their family, and aid in the transition to postsecondary education and training.
This drives the PreCollege Studies Department to offer High School Equivalency (HSE) preparation,
developmental education for low scoring Accuplacer students, and English Language Acquisition for Adults
(ELAA). Students do not earn a degree or certificate through this department. The courses available are
reading; communication; math; HSE preparation; and basic, intermediate, and advanced
Listening/Speaking and Reading/Writing ELAA courses.
Students are evaluated by the Test of Adult Basic Education (TABE) 9/10, and the department strives to
offer individualized instruction to make students college and career ready through diagnostic information
from the TABE 9/10. Follow up measures are assessed quarterly in relation to job attainment, HSE
completion, and entrance into a post-secondary institution. Because PCS students come in at various levels
and with different goals, they may repeat the class as many times as necessary until their goal is achieved.

Program Elements and Resources
How are you achieving your plan and purpose? How effectively are elements and resources
being used?

A. A CADEMIC P ROGRAM
1. Program Student Learning Outcomes
a. State the Program Student Learning Outcomes (SLOs) as they exist on the degree Guided Pathway
(Appendix A). Explain any changes that have been made during the last four years. Are the SLOs an
effective statement of expectations for all graduates? Beyond the catalog and Guided Pathway, how are
these expectations communicated to students?
PreCollege classes are not on a degree Guided Pathway as they are prerequisites to begin college level
courses.
b. Program SLO alignment to General Education Philosophies: Review the General Education Philosophies
alignment to the Program SLOs. Are students able to achieve the General Education Philosophies and
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Program SLOs at the expected levels by completing the major courses and the general education
curricula? Do the knowledge and skills developed in required courses build on each other in an
intentional, progressive manner?
The ELAA courses do build on each other in a beginner, intermediate, and advanced approach; however,
this is dependent upon the number of students available for each section. If there are not enough students,
then different levels will be put together in a mixed class to ensure the students can receive services.
ABE/ASE courses do not take the approach, although it has been in discussion over the past year. It is
difficult to offer courses in a tiered approach if the number of students enrolled must meet a minimum at
the start of class, even in an open-entry course structure. Additionally, with limited teachers and facilities,
it would be difficult to offer courses that meet he needs of the students at differing levels.
c. Review degree Program Goal Map (Appendix B). Analyze any patterns, imbalances, or gaps. Evaluate the
SLOs in the context of the curriculum, assessment planning, and the student experience. Are there any
specific revisions that can be made to strengthen your Program SLOs?

2. Curriculum
a. Summarize the program degree requirements as published in the current catalog. What is the
relationship between major and GE courses? Are there any free or defined electives? Are courses
reliably offered in the required/recommended sequences? If not, why not? How does the overall
curriculum compare with those of colleges in Arizona?
The PCS department offers specific classes in subject areas that do not produce a certificate or degree;
however, the curriculum prepares students for college level courses. At least one course in each subject
area is offered at LHC, NCK, and BHC every semester. HSE preparation often serves as a catch-all class
on the NMC campus due to lower levels of enrollment. Due to state grant requirements, the program
curriculum must align with the state College and Career Readiness standards. To be competitive with
programs throughout Arizona, the department classes should be incorporating more career pathways,
technology, and opportunities for individualized instruction in the curriculum. Programs throughout
the state are also more intensified by way of hours offered to meet testing needs. Students need
anywhere from 30-50 hours of instructional time before they can take a progress test to move forward.
According to the FY16 report card from the state, the department ranked 11/24 for ABE/ASE, 9/21 for
ELAA, and 15 overall. The state’s target for Percent of Educational Gains by NRS Level was 64%; the
state outcome was 51% and the program’s outcome was 45%.
b. Describe any significant changes made to the curriculum since the previous program review —
delivery, mode, prerequisites, structure, etc. Have you adopted any new practices in course design such
as “flipping,” or the conversion of traditional face-to-face courses to online or hybrid modes? Have any
of these changes been successful? How do you know?
1) Blended learning – the program has been attempting different methods of blended learning in
classes, including flipped classrooms, hybrid stations, and the use of online curriculum. The online
curriculum has been very successful for student improvement and gains; however, the curriculum
has been provided by the state and has changed several times over the past few years. This has
created a loss of buy in from faculty using the curriculum, and it has been frustrating for returning
students. During last semester, the program began piloting EdReady to create a consistency
between the PCS program resources and the college resources, which has shown much success in
student improvement and engagement.

2) Open-Entry/Open-Exit – Last spring, the program attempted to offer classes as open-entry and
open-exit to attract students at their peak of motivation; however, we faced many struggles with the
registration process and were unsuccessful in the transition. The program has plans to move
forward again with open-entry classes in the Fall of 2018. Due to state contract requirements, the
change to open-entry courses is important to meet WIOA guidelines.
3) Orientation prerequisite – The program offers an orientation that was once only offered to HSE
students. The orientation is now required for all students entering the program, and the curriculum
has been updated to ensure commitment, set expectations, and create a path for success. This
change is still a work in progress, but now students gain access to the online curriculum, set goals,
and complete activities in Schoology during the orientation. Retention among new students has
increased, and instructors are more effective on the first day of class.
c. What process does the department use to revise and update curricular content? How does the
department assure the currency of course documents, e.g., proposals, syllabi, and outlines? How do you
provide for course alignment of the same course taught by multiple instructors?
The department reviews the College and Career Readiness standards during required state grant meetings
to review the curricular content; however, beyond that there is not a formal process. Due to the
individualized nature of the classes, syllabi and course content delivered in each section can vary
immensely. The online curriculum used in the classrooms provides consistency in each classroom;
however, we are currently working on an aligned curriculum required for all sections of the course.
Currently, the math course is underway – teachers are using EdReady and have classroom sets of a specific
textbook; however, beyond that there is no consistency. Powerpoints and presentations, worksheets, and
handouts are being created to align with each unit of EdReady that will then be put into a course shell
required for each course. Professional development is needed to help instructors with individualized
instruction that follows a competency based classroom approach. Additionally, the reading and
communication courses are being reviewed with the intent to combine the two subjects into a language
arts course that will follow the same style with EdReady English. Also in our sights is breaking GED Prep
into GED Social Studies and GED Science courses offered through Zoom.
3. Co-Curriculum
Describe any significant co-curricular opportunities for students in the major. How do these
opportunities support student learning in the curriculum?
PCS students have opportunity to engage in clubs on campus, but there are no clubs related to precollege
studies. The college does have a chapter under the National Adult Education Honor Society, but this has
been overlooked by faculty. While the chapter can be as limited as just adding qualifying students, it could
also function as a club that partakes in activities related to the curriculum.

B. F ACULTY
Does the department assess and plan for the need for future faculty hires? What kind of challenges has the
department faced in terms of recruitment, hiring, and retention? Describe the department’s projected
faculty hiring needs within the next four years. Reflecting on the teaching contributions, scholarship,
service, and areas of expertise of the current faculty how well are the overall needs of the program being
met?
The department faces many challenges recruiting associate faculty. While the education level is lower for
faculty, the faculty are required to obtain an Adult Education Certification through the Arizona Department
of Education (AZED). Many of the interested applicants are K-12 teacher who are available only in the
evenings. Additionally, all faculty are occasionally expected to attend AZED trainings, which they cannot

always commit to because of their full time jobs. Additionally, we are struggling finding teachers for the
satellite classes we would like to offer, such as HSE classes for the Hualapai Tribe.
It is expected that the department will need more faculty in the coming 4 years. Currently, the Bullhead
City campus has seen an influx of students, resulting in new faculty and/or Resident Faculty overloads to
meet the needs of the students. Due to the range of material taught in each class, classes should not exceed
12-15 students; however, classes often have up to 25 students to one teacher. Little outreach is being done
in the communities because there are not enough classes to offer; however, there is need in the
community. At least 6 additional Associate Faculty across the campuses would greatly benefit the current
students and unmet needs of the community.

C. D EPARTMENT A DMINISTRATION
1. Describe the structure of administration within the department, including how leadership is selected and
length of term. How does the department plan for succession?
The only administration role in the department is one Program Coordinator that is also the Resident
Faculty of that campus. Resident faculty of each campus take on additional lead roles depending on the
needs of the Department of Education. These additional lead roles are assigned based on interest in the
projects and current commitment loads. The department faculty and staff breaks down as follows:
LHC: 1 Resident Faculty/Program Coordinator, 1 Part-Time Learning Assistant, 1 Part-Time Data Entry
Clerk
BHC: 2 Resident Faculty, 1 Part-time Learning Assistant
NCK: 1 Resident Faculty, 1 part-time Learning Assistant
NMC: 1 Part-Time Faculty

2. What are some current key priorities of the director/lead? What other administrative duties require
significant attention or time? What kind of assign time is used for administrative duties for other faculty in
the department (e.g., scheduling, assessment, etc.)?
Current key priorities of the coordinator include state project action plans:
-

-

Personnel restructure
Improving partnership with WIOA Core Partners by making Title II services more accessible
through open-entry, competency based courses and orientations
Creating an Integrated Education and Training curriculum, which combines adult education and
literacy, workforce preparation, and workforce training through a career pathway into college and
certificate programs
Incorporating Universal Design for Learning practices into the classrooms

In addition to being a resident faculty with a 12 credit load and focusing on key projects, administrative
duties that require significant attention or time include participating in and providing day to day
oversight of the department including intake, orientation, assessment, and data processes; reviewing
and approving data; attending AZED mandated meetings, trainings, and conferences and handling all
travel requests associated with staff required to attend; and supervising PCS faculty and staff.
Resident faculty in the department are expected to create schedules for their respective campus;
advise students; participate in intake, orientation, assessment, and data processes specific to their

campus; attend AZED mandated meetings, trainings, and conferences; supervise campus departmental
staff and associate faculty; and take lead on or fill in for a variety of state and college expectations
including assessment, ABE/ASE/ELAA lead instructor roles, professional learning, educational
technology facilitation, cycle of learning, and other projects that arise.

D. F ACILITIES , E QUIPMENT ,

AND I NFORMAT ION

R ESOURCES

1. Facilities
a. Describe any specialized facilities of the program. Do these facilities meet the current needs of the
program? Describe any proposed changes and improvements to resources.
BHC and NCK have 2 classrooms specifically for department classes, which are connected to the
department offices, and LHC has one classroom dedicated to department classes, which is a short distance
from the offices. It is important that the offices are near the classroom so that the department can create an
inclusive, inviting atmosphere for our target audience. In LHC, the class schedule is tight and restrictive
being limited to one classroom, and as classes continue to grow, there will be the need to expand into a
second classroom. The LHC classroom was updated this past summer to accommodate individualized and
small group learning. The BHC classrooms are the focus for update this year with similar changes including
a document camera, TVs that can display different modes for individualizing instruction, and tables and
chairs on wheels. Due to the addition of EdReady to the curriculum, it is important that all classrooms have
a set of functioning computers for students to access.
b. Describe any departmental sustainability efforts in regards to facilities or equipment.
2. Equipment, Technology, and Information Resources
a. Does the current equipment and technology meet program needs? What plans or funds exist for
obtaining new resources, maintenance, repair, and replacement? Provide a ranked list of high-priority
equipment needs.
The most important technology need is computers for each classroom. At least one PCS classroom on each
campus has computers; however, there are not enough computers for all students to use at once.
Additionally, while one classroom may have computers, the second one does not, as in BHC. Because of this,
classroom scheduling is restrictive. Currently, we are working to update the BHC classrooms by the end of
the year. NCK classroom would be the focus of next year, dependent upon funding. This year, the
department received $298,728 in funding for Title II services.
b. Describe key information and technology resources — books, journals, databases, etc. — used by the
program. Do the resources meet program needs? Provide a ranked list of high-priority informationresource needs.
Burlington English is used in the ELAA classes as an online curriculum, which is provided by the state.
EdReady Math has been incorporated into the math and GED Prep classes and EdReady English is being
piloted and is expected to be implemented by the fall semester. These resources will be used as the
curriculum for the courses to ensure classes are OER courses. There are additional classroom sets of
textbooks for the math class, Hawkes Developmental Math, and the program is evaluating texts for
classroom sets in the Communication and Reading classes.
c. What is the role of the library in relation to your program? To what extent does your faculty interface
with library faculty, CELT, IT?
There is not much interaction between the faculty and the library, CELT, or IT; however, the program is
working to change that. The first focus has been interfacing between the faculty and CELT/IT with the

improvements to the classrooms and the addition of EdReady. As the department works to update the
curriculum and incorporate an IET program, improved interfacing with the Library will be important. To
ensure that students successfully enter a degree program or career pathway, the department faculty will
need resources from the library and the Student Success Center, such as contextualizing individual goals
with the Films on Demand or other resources available.

E. B UDGET
a. Provide a summary of total budget revenues and program expenditures (salaries, benefits, operating
expenses) for the last 2-3 years as available (Appendix C). Describe any significant increases or
decreases in the cost of the program over the review period, noting factors that may be influencing
costs. Include copies of annual budgets, as available.
A new grant period started in 2017, which brought some changes to funding. The program was approved
for funding on a late acceptance, beginning September 2017, and was awarded $298,728 for the fiscal year
ending June 30th, 2018. The annual award is $351,445. The grant cycle is for FY2018-2020. FY2018 funding
breaks down as follows:
-

2018 ABE/ASE Federal Funding: $201,641
2018 IEL/CE & IEL/CE IET- Federal: $67,214
2018 PL Set Aside: $29,873

The state also provided an additional $4,000 to be applied toward attendance at the 2018 COABE
Conference.
Funding is frequently used for professional learning and travel, as the Program Coordinator and the
Resident Faculty at each campus are required to attend regular trainings, meetings, or conferences
throughout the state. Associate Faculty and staff are also required to attend occasional trainings, meetings,
or conferences. Classroom sets of textbooks and classroom computers have been recurrent costs for the
program, as well. Beginning with the 2017, funding has been used to update the PCS classrooms.
b. How are decisions about program funding and expenditures made? Describe your department budget
process and engagement of faculty in that process.
Final decisions for funding is made by the program coordinator; however, faculty is involved in
determining the needs of where funding should be spent. Faculty convene to discuss areas of focus for the
budget each year; however, there is not much of a process. Because there is a high amount of funds, it has
been difficult to spend all of the money in previous years. The department struggles with limited
administrative support to organize spending with professional development, curriculum updates, or other
program needs.

F. S UMMARY

AND

R EFLECTION

What are the major findings of from the Program Elements and Resources? What improvements might
they inspire?
The effectiveness of the program is not held back by the amount of funds available, but by the lack of
administrative roles in the department to handle the spending. With more ability to focus on department
needs coupled with the funds, the program could establish a better process for vetting how funds are spent
in relation to state requirements, college requirements, and community needs.

Program Effectiveness
How Well Do You Achieve Your Plan and Purpose?

S TUDENT L EARNING A SSESSMENT
1. Assessment Overview
a. Provide an overview of your program-level assessment efforts (see program goal map for courses
program level assessment occurs) during the last four years. How comprehensive were your
assessment efforts? Can you state with confidence that your graduates are achieving the Program SLOs
at the expected levels?
Students’ main form of assessment is the TABE 9/10. The TABE 9/10 determines state gains, as well as a
student’s grade in the course. It is difficult to incorporate assessments for an entire class based on SLOs,
such as the Cycle of Learning, because every student comes into the class at a different level. For example,
in a math class, there may be a student testing at the 3rd grade level and a student testing at the 11th grade
level. Additionally, many students in the department have learning disabilities, many undiagnosed, so the
rate of learning is quite variable for each student. In previous years, students received the TABE 9/10 prior
to beginning classes, then again at the end of each session. However, over the past year and a half, the
department has been striving to provide more individualized testing to better meet the needs of the state,
provide students with more accurate information, and make sure testing is more comprehensive as many
students separate from the program before the end of a session. Students are expected to test based on the
amount of instructional hours accumulated in respect to their TABE 9/10 national reporting levels:
Adult Secondary Education (ASE): 30 Hours
Adult Basic Education (ABE): 40 Hours
English Language Acquisition (ELA): 50 Hours
Students do not complete the class until they have achieved the HSE and/or successfully completed the
TABE 9/10. Currently, the TABE 9/10 is out of date and does not necessarily reflect the SLOs and state
College and Career Ready Standards; however, TABE 11/12 has been approved by the Office of Career,
Technical, and Adult Education (OCTAE) and is in procurement with the State Department of Adult
Education.
2. Assessment Efforts
Describe your Cycle of Learning assessment efforts. Include your 4-year assessment plan in (Appendix
D). If you submitted Cycle of Learning assessment reports, include the in Impact on Student Learning
and Action Plan for each in Appendix E. (Copies can be found in the Schoology Curriculum and
Assessment group resources). Generally consider the following questions:






Which General Education Philosophy(s) did the assessment address?
When and where in the curriculum did the assessment take place?
What form did the assessment take?
What were the results of the assessment? Did students meet expected levels of performance?
How were the results used to improve the degree program?

The Cycle of Learning report has focused on PCS Reading (PCS 021) in the past; however, we are
transitioning the assessment to math (PCS 023). The assessment was originally focused on information

from the TABE 9/10; however, a separate module from the online curriculum replaced the TABE 9/10 to
provide additional information for instructors. Rather than aligning the assessment with the flow of the
curriculum, the assessment has been given in the form of a module quiz online occurring at the beginning
of the course and again at the end of course. It is difficult to align the assessment with the flow of
curriculum as the curriculum varies by the needs of the students. Depending on the students enrolled in
each course, there are times where the curriculum that corresponds with the assessment will not have
even been covered at the time of assessing.
The results of the assessment varied with each session and each course offered, as it is always dependent
on student levels. Because of the struggles we have been having with the Cycle of Learning, we are taking
this semester to reevaluate. A committee consisting of lead on assessment for PCS, the program
coordinator, and resident and associate math faculty has been created to come up with a new Cycle of
Learning focused on PCS Math (PCS 023). In addition to focusing on the General Education Philosophies
and curriculum, the committee must also take into consideration the different needs that are specific to
this department:
-

Varying student levels
Assessing in an open-entry class
Consideration of classes that never reach the assessment curriculum

There is a potential for overlap between this and the previous section, depending on the nature of your overview.

3. Writing Across the Curriculum
Describe your Writing Across the Curriculum assessment efforts. Include your WAC data worksheets in
Appendix F. (located in the Schoology Curriculum and Assessment group resources). In each case,
consider the following questions:






When and where in the curriculum did the assessment take place?
What form did the assessment take (portfolio, collection of smaller writing samples, large
essay/term paper)?
What were the results of the assessment(s)? Did students meet expected levels of performance?
How were the results used to improve the degree program?
Will the Identified course change based on your analysis?

PCS does not participate in Writing Across the Curriculum
There is a potential for overlap between this and the previous section, depending on the nature of your overview.

4. Assessment Planning
a. Draft or revise the program assessment plan for the next four years, drawing on the Program SLOs and
their mapping to the curricula on the Program Goal Map. Include this plan in Appendix G. If you don’t
have a current plan, contact the Director of Assessment and Curriculum for a template. Will the draft
plan allow you to state with confidence that your graduates are achieving the Program SLOs at the
expected levels?
b. To achieve your assessment plan, the department may need to develop greater assessment capacity.
Describe any support or training that will help your faculty and staff to carry out the plan successfully.
What is the department’s or college’s appropriate role in providing these opportunities for professional
development?

S TUDENT S UCCESS : E NROLLMENT , P ERS ISTENCE ,

AND

G RADUATION

1. Enrollment
a. Analyze trends in enrollment data for each of the last four academic years (Appendix C). How does the
student enrollment in your program compare the college enrollment? How does the quality of students
enrolled (in looking at GPA, SAT, placement exam scores) compare to that of the college and university?
Is the program enrolling the number and quality of students desired?
Enrollment into PCS classes has been increasing over the last four years, from 274 students in 2014 to 342
in 2017. The largest influx of students has been at the Bullhead Campus. Naturally, the quality of the
student is lower in terms of academic success than the rest of the college, as that is the target audience for
the program. In fact, out of six Adult Basic Education (ABE) Levels as defined by the TABE, 65 of the
students enrolled in FY16-17 entered the program at ABE Level 1 or 2, Beginning Literacy and Beginning
Basic. Students entering at these levels have minimal reading, writing, and numeracy or can only read
simple materials and comprehend simple sentences with a basic control of grammar, punctuation, simple
arithmetic operations. These skills also apply to functional and workplace skills with minimal ability to
read basic signs or maps, comprehend directions, or use computers and related technology.
In the 2014-15 school year, Arizona’s graduation rate was 77%, 6% lower than the national average. The
percentage of high school graduates in Arizona aged 25 or older, as of 2016, was 86.2%; Mohave County
fell below that at 83.9%, showing the need for HSE education. In comparison to other Arizona counties that
offer Title II services within a college structure, Maricopa County and Yavapai County have 86.9% and
90.2%, respectively, of the population with a high school diploma or equivalency. Furthermore, if 83.9% of
the Mohave County population has a high school diploma or equivalency, that leaves approximately 33,000
community members, 25 or older, in need of a HSE. In addition to HSE needs, approximately 11% of
Mohave County, age 5 and older, speaks a language other than English at home. With more faculty and time
for recruitment, the program could enroll many more students to make a stronger impact within the
communities of Mohave County.
While the efforts of Title II services focus on HSE preparation and English Language Acquisition for Adults
to become literate and obtain the knowledge and skills necessary for postsecondary education,
employment, and economic self-sufficiency, the PreCollege Studies Department provides services to
students referred by the college entrance exam as well. When the exam changed to the Accuplacer, we saw
an influx of students into PCS Math; however, this has evened back out over the last year. Because of the
duplication of curriculum in PCS Reading/Communication and PCS Math with TRE and TRM, it would be
beneficial for the program to focus more on HSE students. Classes could be more specialized to prepare
students for the GED, and PCS faculty and staff could put more focus into recruiting in the communities.
Transfer Students
Analyze trends in transfer student enrollment data for each of the last four academic years (Appendix C).
How does the student enrollment in your program compare the college enrollment?

2. Fail Rates
a. Do you have any courses that have high fail rates (Ds, Fs, and Ws > 10%)? List courses and supporting
data. Have you explored the reasons and possible solutions to improve student success?
The past years percent of student success has been 38.7%, 32.9%, and 38.7% in 2017, 2016, and 2015
respectively. The success rate must have taken into consideration that students enter the program at

varying levels and that students are required to pass all levels of the TABE prior to receiving a grade of “S.”
Of the approximate 65% that do not receiving a passing grade, many receive a PR showing they have made
progress or a “gain” by state standards. In 2017, approximately 60% of PCS students received a grade of S
or PR.
One of the big contributors to U grades are student stop-outs. Due to a variety of reasons, students stop
attending prior to finishing the course, and we are unable to get ahold of the student for a TABE test to
show progress. As with many untraditional students, students in the PreCollege Department struggle with
obstacles; however, the struggles are often more pronounced with our students. We have been trying to
implement different strategies to keep students engaged, motivated, and working at the pace that is best
for them. For example, for the past year, we have been working on an Integrated Education and Training
plan that includes a career pathway into college courses, and have recently joined efforts with Student
Services on this project. Orientations were once offered only to HSE students, but, as of last year, have now
become a requirement for all students coming into the program as a way to ensure students are prepared
and set up for success. Another exploration for improving student success includes the introduction of
EdReady in the HSE classes instead of the online curriculum provided by the state, as it has changed four
times in the last four years. Along with implementing EdReady, comes a change in how the classes have
traditionally been taught. Because students are at varying levels, faculty often find challenges in how to
teach the class. As we introduce an open-entry concept, we plan to use EdReady to simulate a lab style
classroom where the faculty act as facilitators and tutors, spending more one-on-one time with each
student. Another change in our sights is combining PCS Reading and PCS Communication into one
Language Arts course, as the GED now tests them as one subject area. At this time, it is difficult to
determine if these changes have truly improved student success, as the changes are all fairly new;
however, returning students have provided positive feedback, especially with the incorporation of
EdReady.

S TUDENT E NGAGEMENT

AND

S ATISFACTION

1. How are students engaged in the program review process (e.g. do reviewers have the opportunity to meet
with students, is there a student review team, etc.?)?
Due to the limited amount of time to submit the review, there was not enough time to create a student
review team or involve students in the process.
2. In what ways does the department engage students about their experience in the program or involve them
in the development of the program? Are students involved in the operations and/or policy development for
the department (e.g., committee membership, other formal and informal input)? What has been learned
from student input?
Student input is only in the form of course surveys; however, despite our efforts, survey results tend to be
minimal. Involving students in the operations and/or policy development for the department has never
been practiced in this department, but it could provide valuable insight for the department and
encouragement and leadership for the students. The department has a membership with the National
Adult Education Honor Society; this society could become a club for the department which would be a
positive way to gain feedback from students across the college.
3. How satisfied are students with their experience of the curriculum, faculty, learning resources and
environment, and administration? Describe methods used to collect student input such as focus groups,
surveys, etc.
Students in the PreCollege department often are not available to participate in activities or groups outside
of the classroom because of their busy schedules. Our most recent attempt to involve students was an

invitation to the Coalition on Adult Basic Education (COABE) conference, which the department staff and
faculty will be attending in March. Faculty spoke to the classes about the conference and flyers were passed
out for the application process to attend; however, no students applied. This would have been an excellent
opportunity for students to gain leadership skills and to become involved with the curriculum, processes,
and resources of the department. Focus groups would be a great addition to the department; however,
faculty and staff are already maxed out on time. Having faculty or staff that would be willing to commit the
extra time to advise a club, run a focus group, or participate in a committee would be very difficult.

G RADUATE S UCCESS
The evidence cited in this section will vary greatly by department. Address the sections below for which
you have evidence.

1. Recent Graduates
a. Describe the most recent program-level results of the completion rate (Appendix C). Consider the
numbers and percentages of graduates employed full/part-time, seeking/not seeking employment, or
transferred to the universities, as well as other information about their jobs or schools. How successful
are students in obtaining jobs or university transfer after completion of their degree?
Program level completion would be considered individuals who have earned a GED, entered postsecondary classes, or gained/retained employment. The state has recently adopted a data matching
system; however, until now it has been inaccurate and has required follow up measures by the program to
determine completion of goals. Of the students that were able to be contacted, 21 achieved a high school
equivalency in FY16-17.
b. Describe any other feedback from graduates or measures of graduate success used by the department,
e.g., the results of professional exams, certification/ licensing/ registration rates, and numbers of
graduate degrees awarded. What do these measures suggest about the program and its graduates?
Measurable Skills Gains as documented by the TABE also show success for students. Approximately 331
ABE/ASE students were enrolled into AAEDMS, the state data management system required for use by all
grant funded programs. Of those 331 students, approximately 150 made a measurable skills gain.
Consideration is expected of the students that enter the program at ABE Level 1 or 2, Beginning Literacy
and Beginning Basic. Many of these students are high school graduates that have been placed in the class
by the Accuplacer, and these students often repeat classes several times with little measurable skills gains.
2. Alumni
a. Describe the results of any alumni surveys from the last four years. To what extent do respondents
report that their experience of the program has helped them to succeed in their personal and
professional lives?
N/A
b. Describe any other measures used to obtain feedback from alumni. What do these measures suggest
about the program and its graduates?
We do not have alumni feedback, with the exception of informal feedback from students who continue on
in the college and come by to keep faculty and staff abreast on their success and achievements or to discuss
struggles.
3. Employers

a. Describe the results of any community employers’ feedback. What does their feedback suggest about
graduate success in terms of Program SLO achievement, industry readiness, employer values, salary
scales, etc.?
N/A
b. Describe any other measures used to obtain feedback from employers. What do these measures
suggest about the program and its graduates?
N/A

S.W.O.T A N ALYSIS
After assembling an Advisory Committee consisting of department resident faculty, associate faculty, nondiscipline faculty, student, alumni, academic support staff, community/industry members (if applicable),
and faculty from departments in which your courses feed into(if applicable), answer the following
questions:
a. What are the strengths of your program according to advisory committee members? The program
produces quality GED achievers that enter the college inspired to continue their education
and make changes in their lives and in the community. The program offers free education to
a part of the community that would not have the opportunity if the program did not exist.
b. What are the weaknesses of your program according to the advisory committee members? The
biggest weakness of our program is low personnel/faculty to support the projects and
undertakings that can improve the program.
c. What opportunities exist according to the advisory committee members? Several opportunities
exist that are currently being pursued, such as the IET program mentioned previously, the
incorporation of EdReady to better align with the transitional classes, and a stronger focus
on students that need their high school equivalency instead of all low level students. Another
area of opportunity is in faculty professional development in regards to a competency based
structure within the classroom.
d. What threats exist for your program according to the advisory committee members? The program
is always at risk of the threat in a change of funding from the state.

S UMMARY

AND

R EFLECTION

What are the major findings of Program Effectiveness? What improvements might they inspire?
The findings of the Program Effectiveness reinforce the improvements that are being sought, especially
with the curriculum redesign and inclusion of EdReady. Continued changes to the orientation will also
improve program effectiveness. Lastly, the program effectiveness can inspire the improvement of follow
up processes. Unfortunately, Learning Assistants, who handle data, intake, and follow up, are only parttime employees and must prioritize what gets done in those hours; much of their time is spent helping
walk-in students and administering testing.

Future Trends and Capacity
How are current and future trends being taken into account by the program?

F UTURE

OF THE

F IELD

AND

C AREER O PPORTUNITIES

How is the program meeting the current and potential future needs and trends in the labor market,
industry, and society? What is the bureau of labor statistics (as well as other sources) predicting? What

other new areas/fields do you predict will be developing in the future related to your discipline? What will
be the jobs of the future?
The areas and fields are determined by WIOA, and, because this is a new grant cycle, the focus of college
and career readiness is expected to remain the same. With IET implementation and workforce preparation
curriculum, the program will be more effective at meeting the needs of the labor market, industry, society,
and college, as students will be better prepared to enter a college program or start a job. However,
completion of PCS classes do not lead to any specific discipline, thus it is difficult to analyze future jobs. The
department is not meeting the needs of the community or the labor market, as there are many community
members that need a high school equivalency; with more faculty, staff, and course offerings, the program
can spend more time recruiting while maintaining smaller class sizes.

P ROGRAM C APACITY
What is the program’s capacity to educate more students? Are there adequate faculty, staff, facilities and
other resources to meet the demand? If not, describe what additional resources are required.
Currently, the program is at a max on its capacity to education more students. All of the campuses
are lacking adequate faculty to provide the amount of instruction needed. The campuses with two
classrooms have enough facilities; however, the campuses with one classroom are a disadvantage
for course offerings to best meet the needs of the students.

S UMMARY

AND

R EFLECTION

What are the major findings of Future Trends and Capacity? What improvements might they inspire?
A process for recruiting associate faculty would improve the program.

College Mission and Goals
What Are the Critical Issues? How Do They Impact the Department and Program?

C OLLEGE

MISSION AND

G OALS :

1. The mission of Mohave Community College is to be a learning-centered institution, serving all
constituencies, inspiring excellence through innovation and empowering students to succeed.
2. Mohave Community College strives to provide high quality, affordable and accessible higher education to
all who seek it. Educational: Mohave Community College supports an academic learning-centered
community through implementation of quality teaching initiatives, professional development, integration
of learning technology, development of partnerships, delivery of effective student support services, and by
providing accurate information and advising. Cultural: Become a conduit between businesses,
organizations, foundations and the arts to strengthen understanding of the world through education. Civic:
Promote active citizenship within the college community. Resources: Provide resources needed to achieve
the mission and vision
3. How current and relevant is the mission and goals to your program? The mission is very relevant to our
program in many ways. Without our department, the college would not be serving all constituencies
because a large portion of the communities would not have access to education without a high
school degree or equivalency. We offer free classes to help these students obtain their GED, and

once they have done that, they can get access to financial aid and continue their education; this not
only empowers students, it gives us an opportunity to inspire excellence in students that typically
had a different experience with education the first time around. Lastly, PreCollege Studies acts as a
conduit between Title I, III, and IV services in the community.
4. How do the college mission and goals shape the decisions and direction of the department and program?
The mission and goals shape the decisions and direction by determining the type of students we
intend to produce. As a first step back to education, the department has an opportunity to make
positive impressions on and to set expectations for students. Curriculum is designed to create
learners that will inspire learning in their children and improve the quality of experiences in the
community.

P ROGRAM G OALS
1. Previous program goals.
Briefly describe the results of the previous program review -issues identified, recommendations made, and
goals. Describe significant achievements and progress made since the last program review. What proposed
changes have not been made and for what reasons?
I am unaware of a previous program review.
2. New program goals.
a. Short-term goals (two-year cycle): Based on data, assessment, and curriculum analysis completed
above, identify 2 or more Specific, Measurable, Attainable, Relevant, Timely (S.M.A.R.T) Goals,
measurable outcomes, and activities that you would anticipate resulting in improvements to the
program in the next two years.
ii. Goal 1: By the Fall 2018 semester, implement an IET Program through PreCollege Studies
for ABE/ASE and ELAA students that allows qualified HSE students to be concurrently
enrolled in PreCollege Department classes and introductory level CTE courses.
1. Measurable outcome: Incorporation of an IET program as defined by AZDE/ADE
2. Plan to achieve the outcome within 2 year period: Combine original proposal from
2017 with proposal recently created by Student Services
3. Responsible parties: Precollege Director and staff, Student Services
4. How does this goal align with the mission and goals of the college? This learnercentered approach will empower students to continue education beyond a
high school equivalency by providing affordable access in the form of a
scholarship. Precollege studies will develop partnerships with other
departments in the college by integrating contextualized workforce
preparation for the students involved in the program.
iii. Goal 2: By August 31, 2019 redesign PreCollege Studies schedule of course offerings
for ELAA and ABE/ASE courses to increase access for services for all students and to
improve partnership with WIOA core partners.
1. Measurable outcome: new course schedule with open-entry courses
2. Plan to achieve the outcome within 2 year period: Develop a schedule/determine a
pilot class that will work for all campuses in the F2018 semester. Work with
enrollment services to ensure that transition is smooth in F2018. Provide instructor
professional development for a competency based classroom structure. Make
revisions to pilot in S2018 or continue current pilot with addition of another course.
3. Responsible parties: PreCollege staff and faculty on all campuses

4. How does this goal align with the mission and goals of the college? This goal will
better allow for services to be offered to all constituencies, as many students
seeking their GED come to receive services after classes have already begun.
With this audience, it is important to capture their attention at the peak of
their motivation; otherwise, the chances of them returning in several weeks
decreases. Additionally, this will improve the development with partnerships
and support services in the community through Title I, III, and IV services.
b. Long-term goals (four-year cycle)
i. Goal 1: By Fall 2022, the PreCollege Department will update course offerings to align with
the high school equivalency needs.
1. Measurable outcome: New course offerings
2. Plan to achieve outcome within 2 year period: Submit course packages to combine
Reading and Communication competencies into one English course with the
incorporation of EdReady English. Update Course Package to reflect higher Math
standards with EdReady. Pursue new course packages for Social Studies and Science
high school equivalency courses offered for all campuses via Zoom.
3. Responsible parties:PreCollege Resident Faculty
4. How does this goal align with the mission and goals of the college?This is a learnercentered Educational Goal designed to improve the quality of education
aligned with the GED. By streamlining the classes, students will be inspired to
not just pass the GED, but to pass with college and career ready credentials.
ii. Goal 2: By 2022, GED College Ready scores will serve as placement for students into college
level classes.
1. Measurable outcome: Implementation of placement by GED scores
2. Plan to achieve the outcome within 2 year period: Continue working with college
across the state to find data supporting the success of students placed into
college level classes after completion of the GED with a score indicating
college ready. With accumulation of data, create a proposal based on
suggested scores from GED and results of data across the state.
3. Responsible parties: PCS Program Director, Student Services, College
Administration,
4. How does goal align with the mission and goals of the college? This provides
accessible college to students who have worked hard to not just pass the GED,
but to receive scores that indicate college readiness. Students will be
empowered in PCS classes to push themselves and strive for excellence.

C. S UMMARY

AND

R EFLECTION

What are the major findings of College Mission and Goals Sections? What improvements might they
inspire? While the program is aligned with the mission and goals of the college, improvements can
make the program a stronger contributor to the college. The goals established will increase the
connections and partnerships between the PCS program and other programs and departments
throughout the college, while building the college’s partnerships with the community.

VII. Conclusions
What Are Your Findings? What Issues Need to Be Addressed During the Next Four Years?

T AKING S TOCK : S IGNIFICANT F INDINGS
Based on the discussion and analysis in this Program Review:

1.

What are the strengths of the program? The relationships that the faculty and staff create with the
students is an important strength. Many of these students had a poor experience with
traditional school, and the faculty and staff on all campuses in the department take their time
with the students to show that we care about their goals and success.

2.

What aspects of the program should be improved? The curriculum needs to be updated to better
reflect the GED. The number of course offerings must increase so that we can do more
recruitment in the community.

L OOKING F ORWARD : S TRATEGIC T HINKING
After reviewing this Program Review with your faculty:

What issues should be addressed by administration immediately? In the near future?
The structure of the department needs to be reviewed. In order to make the improvements necessary and commit
the time to the initiatives that are important for the department and the state demands, the department needs to
increase the amount of staff and faculty. This change will allow more time to be spent on recruiting to the
community, streamlining curriculum and course offerings, and focusing on exciting initiatives to improve the
education being provided.

Appendices
A. Guided Pathway(s)
B. Program Goal Map
C. Institutional Research Data - Budget, Enrollment, Course and Degree completion and success rates
D. Assessment Plans – Looking Back – 4-year Assessment plan
E. Assessment Results & Closing the Loop - Cycle of Learning reports Impact and Action plan section review
F. Assessment Results & Closing the Loop – Writing Across the Curriculum Data analysis
G. Assessment Plans – Looking Ahead – Draft next 4-year Assessment plan

Appendix A: Guided Pathway(s)
This section should include the Guided Pathway for each degree within this program review.

Appendix B: Program Goal Map
This section should include the Program Goal Map for each degree.

Appendix C: Institutional Research Data
This section should include data provided by Institutional Research regarding budget,
enrollment, and Course and Degree completion and success rates.

Program-Year
ART-2014
ART-2014
ART-2015
ART-2015
ART-2016
ART-2016
ART-2017
ART-2017
MAT-2014
MAT-2014
MAT-2015
MAT-2015
MAT-2016
MAT-2016
MAT-2017
MAT-2017
PCS-2014
PCS-2014
PCS-2015
PCS-2015
PCS-2016
PCS-2016
PCS-2017
PCS-2017

Item
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students
#Grades
#Students

ABCS
238
165
167
135
158
121
143
121
317
315
307
307
364
362
359
357
182
154
118
109
175
150
177
150

D
6
6
2
2
3
3
3
3
41
39
53
53
44
44
57
57
0
0
0
0
0
0
0
0

F
22
21
25
24
17
15
18
16
80
80
87
86
76
76
89
89
0
0
0
0
0
0
0
0

U
0
0
0
0
0
0
0
0
8
8
0
0
0
0
0
0
241
162
183
143
353
225
277
197

W
15
13
9
8
6
6
15
12
97
97
84
84
71
71
62
62
14
10
4
4
4
3
3
3

WRx/AU/PR
500%
500%
700%
700%
700%
600%
700%
600%
700%
700%
800%
800%
300%
300%
100%
100%
13700%
10100%
15000%
11500%
18800%
13300%
22100%
15200%

Total
286
203
210
170
191
149
186
154
550
545
539
536
558
556
568
564
574
274
455
252
720
329
678
342

Pct DF
10%
13%
13%
15%
10%
12%
11%
12%
22%
22%
26%
26%
22%
22%
26%
26%
42%
59%
40%
57%
49%
68%
41%
58%

Pct DFU Grades
ART
MAT
PCS

2014
10%
22%
42%

2015
13%
26%
40%

2016
10%
22%
49%

2017
11%
26%
41%

Percent DFU Grades
60%
50%
40%
30%
20%
10%
0%
2014

2015
ART

2016
MAT

PCS

2017

ANNUAL REPORT CARD

Arizona Department of Education
Adult Education Services

PY 2015-2016

Mohave Community College Pre-College Studies
The ANNUAL REPORT CARD compares program performance in educational gains to the federal targets and overall state
outcomes for the 24 adult education programs in Arizona.

Percent of Educational Gains by NRS Level

Progress Testing
Outcomes

Number of
Students

Attendance: Median Hours

State
Target

State
Outcome

Program
Outcome

State
Outcome

Program
Outcome

(with 12 or more
hours)

Instructional
Levels

State Outcome

Program
Outcome

ABE Beg. (Grade 0-1.9)

73%

57%

20%

82%

33%

5

ABE/ASE

55

36

ABE I (Grade 2.0-3.9)

61%

48%

57%

71%

75%

47

ELAA

81

34

ABE II (Grade 4.0-5.9)

60%

47%

44%

71%

71%

113

Overall

64

36

ABE III (Grade 6.0-8.9)

51%

41%

36%

66%

65%

118

ASE I (Grade 9.0-10.9)

53%

36%

38%

62%

76%

34

Not
Negotiated

37%

60%

68%

100%

5

Educational Gains Program Ranking
All 24 programs provide ABE/ASE instruction, 21 programs
also offer ELAA instruction

Initial Placement Level

ASE II (Grade 11.0-12.9+)
ELAA Beg.

68%

59%

80%

79%

80%

10

ELAA I

72%

67%

67%

88%

100%

15

ELAA II

72%

61%

83%

84%

100%

12

ELAA III

70%

62%

45%

83%

63%

ELAA IV

58%

51%

0%

71%

ELAA V

35%

28%

0%

Total

64%

51%

45%

Instructional Levels

Program Rank

11

ABE/ASE

11

0%

2

ELAA

9

61%

0%

2

Overall Program Rank

15

75%

73%

374

Notes

Notes

Levels are determined by the National
Reporting System (NRS), which establishes the
reporting requirements for all states. Federal
targets are negotiated with OCTAE each year.

Progress Testing Outcomes are determined
by the percentage of participants that were
progress-tested and achieved an educational
gain.

Key
Above State Target
Equal to State Target
Below State Target
Not Determined

Appendix E: Assessment Results and Closing the Loop - Cycle of
Learning reports Impact and Action plan section review
This section should include the Impact on Student Learning and Action Plan sections from each
of the Cycle of Learning reports su bmitted in the last four years (since the previous program
review).

Revised 04/2017

Program Review
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MCC CYCLE OF LEARNING Report Feedback Rubric
Department: PCS 021
Component
General Education Philosophy
(GEP) objective identified.
2.5
Course outcome or
competency alignment

Emerging
GEP is vague or not provided or
GEP objective is not appropriate for
chosen course.

Stable

X

There is not a clear link between
the GEP objective and the course
goal and/or competencies.

GEP objectives are not linked to
course goal and/or competencies
but language suggests the
development

Assessments

Assessment design does not align
to the course goal and/or
competencies. Assessment design
didn’t allow for targeted, specific
results.

Intervention(s)

Assessment analysis was a weak
interpretation/conclusion of the
results. Intervention was
nonexistent.

Assessment design aligns to the
course goal and/or competencies
with but design interferes with the
ability to receive targeted, specific
results.
X
Assessment analysis was a good
interpretation and conclusion of
the results, but the intervention
was incomplete/general and/or
unsustainable

Outcome 3-6

Closing the Loop

Action plan is weak or nonexistent

Mature
GEP Objective is observable and
measurable within the course

Action plan is general and lacks
clarity

GEP objectives show a clear linkage
to course goal and/or
competencies.
X
Assessment design aligns to the
course goal and/or competencies
with and results provide for
targeted, specific results
Assessment analysis was good
interpretation and conclusion of
the results. The intervention was
comprehensive and sustainable
X
Action plan is specific and aligned
with the results
X

Comments: The department determines what the Met, Met with Concerns, and Not Met criteria, it is important to sit criteria that allows the department to use
this to provide some clarification on the number of students needing specific intervention. Since the criteria was so vague and set so that no students are
expected to meet the criteria, the purpose of setting metrics is lost. The same for the second assessment metrics. I look forward to seeing the PCS Math course
assessment reports.

Appendix D: Assessment Plan – Looking Back
This section should include the program’s 4-year assessment plan(s) from the past four years.

Appendix F: Assessment Results and Closing the Loop – Writing Across
the Curriculum Data analysis
This section should include the WAC data worksheet(s) from the last four years.
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Appendix G: Assessment Plans – Looking Ahead - Draft next 4-year
Assessment plan
This section should include a draft 4-year program assessment plan, drawing on the SLOs and
their mapping to the curriculum
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