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EXECUTIVE SUMMARY 

 As part of Mohave Community College’s participation in The Higher Learning Commission Assessment 
Academy, MCC faculty created the Writing Across the Curriculum at Mohave (WACm) Project. In academic year 
2013-14, faculty implemented the assessment of student writing across all disciplines using a written assignment 
embedded in various discipline courses. Faculty submitted the student artifacts in Angel at the end of the semester. 
During faculty workinars, all faculty used the WACm rubric to score the artifacts. After the workinar, the director of 
assessment distributed the scores to the departments to analyze the data and to complete the WACm Report.  

The WACm project provided an opportunity to improve assessment practices at MCC. Faculty have all experienced 
the process of using a standard course assignment to assess the level of student learning in all sections of the same 
course then scoring and analyzing the data. This practice is continuing in academic year 2015-16 with the Cycle of 
Learning Project each discipline is completing to assess to what degree students are mastering the general education 
philosophies. As many people know, the college is still in the building process of incorporating assessment into all 
areas of instruction and institutional departments. This cycle of assessment never ends but builds on prior learning 
to improve students’ mastery of all competencies.  

In the WACm study of academic year 2013-14, the scores for student writing indicated that students either met or 
met with concerns sections of the rubric. Overall, the score of a three indicates that while students are writing at a 
college level they are not mastering college level writing. During academic year 2014-15, initiatives implemented to 
improve writing in several departments included additional tutoring support at the Detroit Avenue Center, additional 
focus on the use of supporting documentation, and embedded librarian services offered through the learning 
management system. Fall of 2015, faculty scorers will score the artifacts from 2014-15 and complete the final report. 
This report with be the final report on the WACm project. The college will continue assessment of student learning 
through the Cycle of Learning and the Periodic Program Reviews. 
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DEPARTMENT REPORTS 
BUSINESS, COMPUTER INFORMATION SYSTEMS, AND PARALEGAL DEPARTMENTS 
This report is being submitted on behalf of the following programs: 

• Business and Entrepreneurship 
• Computer Information Systems 
• Paralegal 

After meeting and discussing the findings of the HLC Academy WACm Project Report, the business, computer 
information systems, and paralegal faculty conducted a brainstorming session to consider possible 
recommendations. 

Recommendations made by the group include: 

Assessment specific changes: 

• Department Chairs need to clearly communicate and verify that all faculty and associate faculty are 
including the signature assignment in their WACm identified sample classes.  Department chairs also need 
to ensure that those faculty are submitting these written assignments into a drop box with WACM included 
in the title of the drop box. 

• Include better instructions to faculty in charge of administrating these signature assignments. 
• Include better/more detailed grading rubrics to assist instructors and students in project requirements. 
• Provide URL links to YouTube videos explaining various grading rubric categories to assist instructors and 

students in understanding these writing specific guidelines. 

Program specific changes: 

• Make sure that all WACM designated courses include an English class prerequisite like TRE089. 
• Ask instructors to require students to submit a rough draft of the assignment to be scored towards their 

overall grade.  Then after grading the rough draft, if writing issues are identified, instruct students to visit 
the writing center to make corrections to the project before handing in the final draft.  This identifies 
students that need further help in the area of writing and forces them to get expert help in that area of 
instruction. 

• Develop a portfolio system like some other colleges and universities’ have implemented that maintains a 
portfolio of all student’s major class projects in one storage area.  This portfolio then becomes an example 
of the quality of work that students have learned to produce throughout their studies at the institution.  
Students will be required to submit corrected writing assignments to this folder as a testament to the quality 
of work they are capable of.  This motivates students to produce quality assignments that they can be proud 
of.  They will also be incentivized to correct writing assignments as instructed from grading feedback before 
submitting to the repository. 

• Develop modular/self-paced learning type courses that allow students to finish classes quicker or slower 
depending on their skills and specific learning needs. 

• Increase writing and reading requirements college-wide 
• Move the college in the direction of “Intensive Writing” classes instead of a “Writing Across the Curriculum” 

model. 



 

8 
 

ENGLISH DEPARTMENT 
According to Harris and Schaible’s research on Writing Across the Curriculum (2014), “Improvement only occurred 
when writing was guided and written work was carefully and rigorously critiqued.” As the authors explained, 
general education faculty rarely have the skills to adequately guide students in their writing endeavors (31); they 
have been trained in their subject areas, not in the nitty-gritty details of composition and developmental writing. 
At MCC, where many of students are the first in their families to achieve a high school diploma, poor entry-level 
writing skills are crippling their abilities to be successful in their degree-focused courses. Low participation by the 
faculty who were responsible for ensuring the WACm samples were ready for collection (and the mediocre scores 
on the graded samples) suggest that this round of the WACm Project was not perceived as a priority. There are 
many possible reasons for this low turnout, but there has already seen a greater level of participation in the next 
round so this issue can be put aside. Instead, this analysis focuses on the WACm results as suggestive of patterns 
rather than as firm data.  
 
The English Department has long argued that the minimum COMPASS scores used by the college to determine 
readiness for English 101 are at the root of the problem. The faculty have campaigned regularly to reevaluate the 
minimum requirements and many options have been considered by the Office of Instruction, including replacing 
the COMPASS with a different tool (such as an actual writing assignment) and using grades in high school as 
indicative of a student’s ability to meet the rigors of a college course. However, alternatives cost money  
earmarked for many other worthy projects including the Student Success Center and technology; for that reason, 
the English Department has focused its recommendations on a more efficient use of existing resources to improve 
outcomes. 
 
Success in college requires specific reading and writing skills that many of MCC students lack and faculty across the 
curriculum strive to develop within each subject area. Gardiner posits that “Society expects college graduates to be 
able to think critically, solve complex problems, act in a principled manner, be dependable, read, write, and speak 
effectively, have respect for others, be able to adapt to change, and engage in life-long learning” (71). Several of 
these skills are not easily taught in a general education course, particularly when students begin the course lacking 
the most basic skills of reading and writing. Instead, general education faculties often resign to focusing on the 
basic curriculum and the remediation necessary to deliver that curriculum. Alas, the “big picture” is an ideal result 
or by-product rather than the primary objective. Gardiner would conclude that the current curriculum is not 
“based on planning that involves detailed knowledge of individual student needs and carefully designed outcomes” 
(75). 
 
To address these concerns, the English Department concurs that associate faculty and dual enrollment faculty 
need a mentoring program. This will ensure that curriculum is delivered consistently and that assessment results 
are valid. In addition, the department intends to utilize standardized tools including quizzes and writing 
assessments that will provide ongoing data for analysis and result in further recommendations (as needed) for 
improved curriculum, improved delivery, and improved outcomes. 
 
The English Department believes that the MCC Writing Across the Curriculum efforts would be better addressed as 
a college-wide emphasis on the importance of writing as a tool to demonstrate content mastery. This, in 
conjunction with more uniform delivery of the TRE-089 and ENG-101 curriculum to students who are already 
adequately prepared for the demands of these courses (via a revised COMPASS entrance requirement), will result 
in greater success in all general education courses. If the COMPASS score is raised, more students will be enrolling 
in the TRE-089 course as a prerequisite to all general education courses, thus ensuring greater success in all 
courses, particularly for those who will never take an ENG-101 course.  Addressing minimal reading and writing 
skills as an institution will be critical to MCC’s success as an institution.  
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MATH DEPARTMENT 
Math department identified MAT 142 College Mathematics as the math course to assess for Writing Across the 
Curriculum at Mohave.  MAT 142 is a general education course designed for liberal arts/non-science majors, 
presenting a broad variety of topics with an emphasis in problem solving and quantitative reasoning.  The common 
Writing Across the Curriculum assessment was a 1500 word research paper on a mathematician who contributed 
significantly to the development of mathematics. This assignment was used across modalities including dual 
enrollment, distance education, and traditional classroom courses.  Review of the MAT 142 samples and other course 
samples shows that while students in some courses (MAT 142 and NUR 121 in particular) have Met the criteria for 
the goal of writing at a college level, most students at best have only Partially Met the goal.  Institutional and 
departmental changes are suggested to help improve student achievement toward meeting the goal. 

SOCIAL AND BEHAVIORAL SCIENCES, CHEMICAL DEPENDENCY, AND PRECOLLEGE STUDIES 

DEPARTMENTS 
For the 2013/2014 academic year Mohave Community College has examined the key institutional question “With 
what degree of consistency do different sections of a course achieve similar outcomes?” Additionally, the question 
“Do MCC students write at a college-level?” was posed for the Higher Learning Commission’s Academy for 
the Assessment of Student Learning, via, the Writing Across the Curriculum at Mohave (WACm). 

 

In response to these questions assessments were designed by the respective discipline for inclusion in the 
HLC Academy  WACm  Project,  as  follows:  AJS101,  BIO181,  BUE175,  CIS110,  CUL115,  DEH110,  EDU205,  
ENG101, HUM150, MAT142, NUR121, PNC120, PSY101, SGT121. Each division identified key competencies and 
objectives as the basis for the development of the WACm assessment; student writing samples were then 
submitted for data collection and analysis.  Although chosen for inclusion samples were not available from BIO 
181, CUL 115, DEH 110, EDU 205, PNC 120, and SGT 121. 

 

Analyses of data indicate that with a formidable degree of consistency different sections of a course, that 
is different course delivery modalities, achieve similar outcomes. Additionally, with a formidable degree of 
consistency data also indicate that MCC students write at a college-level. 
 

Final analysis of the overall project, assessments, and data collection measures present with concern; 
conceptually, the project and the assessments designed by the divisions are functional and, with a degree 
of accuracy, appear to be reliable and valid. However, examination of the data collection methods reveal that 
insight into the intricacies of student learning is limited due to poorly planned statistical modalities. 
Recommendations and an action plan have been included in response to these concerns. 
 

TRADES DEPARTMENTS 
The provided learning outcomes show that Mohave Community Colleges students are writing at an expected college 
level that will have them prepared to further their education at a university. The overall data shows that more 
courses are using the writing across the curriculum and bettering students in writing at a college level. Although the 
trades departments are more of a “hands-on” learning atmosphere the students should still be required to 
successfully compose a passing (A, B, C) paper on their particular field of study. Trades type students could write a 
paper on the history of their field of study or the origins of their program. Most trades programs have different level 
of Compass scores compared to traditional courses of study to make it easier for trades’ students to enroll into tech 
programs and receive an education. The Technical Writing course (ENG136) is a great course to help students in 
trades classes get some writing knowledge and understand how to write a successful passing college level paper. It 
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might be interesting in the future to have depts. work together on the grading and assessment to compare the 
findings of different dept. program goals. I’m sure CTE would grade differently than NUR and so forth. Comparing 
different programs’ needs in writing would maybe expose some weak and also some strong areas and could also 
help in helping students produce better quality writing as well. 

STUDENT LEARNING OUTCOMES 
The institutional question for the 2013/14 academic year is:  “With what degree of consistency do different 
sections of a course achieve similar outcomes?”  The question posed for the Higher Learning Commission’s 
Academy for the Assessment of Student Learning project:  Writing Across the Curriculum at Mohave 
(WACm) is:  “Do MCC students write at a college-level?” 

GENERAL EDUCATION PHILOSOPHY AND COMPETENCY 
The General Education Philosophy and Competencies were revised by the faculty during the 2013 academic year.  
The question of interest, “Do MCC students write at a college-level?” is measured by the updated General Education 
Philosophy: Communication Skills which states:  ‘The ability to effectively convey meaning through various media on 
both personal and professional levels.’  More specifically, by competency 2.6: Write effectively in a college setting 
(Mohave Community College, 2013). 

COURSE STUDENT LEARNING OUTCOMES 
Courses included in this study were: 

• AJS101 
• BIO181 
• BUE175 
• CIS110 
• CUL115 
• DEH110 
• EDU205 
• ENG101 
• HUM150 
• MAT142 
• NUR121 
• PNC120 
• PSY101 
• SGT121 

These courses are included in the Arizona General Education Courses (AGEC) that transfer to Arizona universities.  
Course competencies are listed alphabetically by course prefix: 

AJS101: COURSE STUDENT LEARNING OUTCOMES 
Competency 1 Discuss the history of crime in America and the development of the criminal justice 
     Objective 1.1 Be able to define the concept of criminal justice 
 
Competency 2 Analyze the nature and extent of crime in the U.S. 
     Objective 2.2 Discuss the strengths and weaknesses of crime measures 
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     Objective 2.3 Critique the factors that influence crime rates 
      
Competency 3 Describe the substance and procedures of criminal law 
     Objective 3.1 Explain the similarities and differences between criminal law and civil law 
     Objective 3.2 Cite the elements of a crime 
          Objective 3.4 Describe the role of the Bill of Rights in shaping criminal procedure 
 
Competency 6 Generalize the internal and external issues that the police profession must address.  
          Objective 6.3 Cite the four major problems of policing 
 
Competency 7 Explain  the structure and function of the court system 
     Objective 7.1 Outline the varying structures of state and federal court systems 
 
Competency 9 Outline the historical development of punishment. 
     Objective 9.1 List the major goals of contemporary sentencing 
     Objective 9.4 Identify the various types of sentencing structures 
 
Competency 11 Explain the history and nature of correctional institutions 
     Objective 11.1 Identify the various components of the correctional institution system 
 
Competency 12 Discuss the problems of the adult correctional system 
     Objective 12.3 Discuss the development of the inmate social code 
     Objective 12.4 Compare the lives and cultures of male and female inmates 
     Objective 12.5 Cite the causes of prison violence 
     Objective 12.6 Describe the parole process and the problems of prisoner reentry. 
 
Competency 13 Discuss the history of juvenile justice and the processing of youthful offenders 
 
Competency 14 Discuss the efforts to combat cyber-crime and terrorism 
     Objective 14.1 Define terrorism and cyber crime 
 

BIO181: COURSE STUDENT LEARNING OUTCOMES 
1.  Students will communicate orally and in written form using appropriate biology concepts and terms. 

BUE175:  COURSE STUDENT LEARNING OUTCOMES 
Competency 3:  Define ethical issues in the context of organizational ethics. 
Competency 5:  Define a comprehensive framework for ethical decision making in business. 
 

CIS110:  COURSE STUDENT LEARNING OUTCOMES 
3.  Identify various computer hardware components and the appropriate use and purpose of software applications 
including operating systems, word processing, graphic presentation, spreadsheets, and databases. 

ENG101:  COURSE STUDENT LEARNING OUTCOMES 
Goal 10:  Write an argumentative essay that demonstrates sound logical development. 

HUM150:  COURSE STUDENT LEARNING OUTCOMES 
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Competency 2:  Students will examine a variety of aesthetic disciplines looking at their artistic fundamentals along 
with cultural and cross cultural influences. 

Objective 2.1:  Examine major style periods and genres and their influences. 

MAT142:  COURSE STUDENT LEARNING OUTCOMES 
1.  Students will identify milestones in the historical development and use of mathematics. 

NUR121:  COURSE STUDENT LEARNING OUTCOMES 
Competency 23:  Utilize and ethical framework and decision-making process to resolve ethical problems which arise 
both in client care and the work situation (Critical Thinking). 

Objective 23.7: Recognize ethical issues as they arise in clinical practice and identify possible appropriate action 
utilizing an ethical framework. 

PSY101:  COURSE STUDENT LEARNING OUTCOMES 
Goal 6:  Students will summarize major theories of motivation, learning, and behavior acquisition and apply them in 
real-life situations. 

Competency 6 – Learning 

Objective 6.1: Students will explain the major principle of classic conditioning. 

Objective 6.3:  Students will demonstrate how classical conditioning can be applied to real-world situations. 

MEASUREMENT 
Common writing assignments were created by resident faculty for each course participating in the assessment 
project.  Writing assignments were scored using the scoring rubric found in Appendix A at the end of the Notification 
of Assessment.  Five criterion were evaluated:  Ideas, Organization and Coherence, Style, Support, and Mechanics 
and scored according criteria for an A, B, C, D, or F paper. 

RESULTS 
SUMMARY 
During the fall and spring semesters of the 2013 academic year, 1,258 writing samples were retrieved from the 
ANGEL Learning Management System.  181 sections were included in the study.  99 (55%) sections included WACm 
assignments.  82 (45%) sections did not.   

FIGURE 1: COURSE PARTICIPATION BY SEMESTER DATA SET 

Statistic Fall 2013 Spring 2014 
Writing samples retrieved 599 659 
Total sections in project 113 68 
Sections with WAC 51 (45%) 48 (70%) 
Sections without WAC 62 (55%) 20 (30%) 
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244 writing samples were extracted randomly from each course, averaging three samples per course.  These samples 
were scored by the faculty during a Faculty Workinar on August 11, 2014.  Norming sessions were conducted using 
clicker technology which provided a visual representation of scores across the five criterion for the sample.  Three 
artifacts were scored by all faculty.  Scoring appeared to norm by the third sample.  Three more samples were scored 
in groups of 8 – 10 faculty.  Average scores were gathered for this sample group.  The remaining samples were scored 
independently by the faculty. Out of 244 student artifacts, 237 were scored. 

FINDINGS 
The average score for each scoring criterion was 3 or the equivalent of a C paper based on the majority of grading 
scales.  Student scores were broken into sub-categories for deeper analysis. 

FIGURE 2: STUDENT COUNT BY MODALITY CHART 
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FIGURE 3: AVERAGE SCORES BY MODALITY CHART 

 

FIGURE 4: STUDENT PARTICIPATION % BY COURSE CHART 
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FIGURE 5: AVERAGE SCORES BY COURSE DATA SET 

 Ideas 
Organization 
& Coherence Support Style Mechanics 

AJS101 4 3 2 3 2 
BUE175 4 3 3 3 3 
CIS110 3 3 3 3 3 
ENG101 3 3 3 3 3 
HUM150 3 2 2 2 2 
MAT142 4 4 3 4 3 
NUR121 4 4 4 4 4 
PSY101 3 3 2 3 3 

 

FIGURE 6: AVERAGE SCORES BY COURSE CHART 
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FIGURE 7: WAC SCORES BY SEMESTER DATA SET 

 Ideas 
Organization 
& Coherence Support Style Mechanics 

FA13 3 3 3 3 3 
SP14 3 3 3 3 3 

      
 # Students    
FA13 134     
SP14 110     

 

FIGURE 8: WAC SCORES BY SEMESTER CHART 
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FIGURE 9: NUMBER OF STUDENTS BY SEMESTER CHART 
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Met is understood to mean that students score a passing grade of C, or score of 3 or above, in all of the grading 
criteria.   

Partially Met is understood to mean that students scored a passing C grade, or score of 3 or above, in some of the 
grading criteria.   

Not Met is understood to mean that students scored a passing C grade, or score of 3 or above, in none of the grading 
criteria.   

Students partially met this goal. 
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CULINARY/ARTS AND HUMANITIES DEPARTMENTS 
Describe the department criteria for the measurement for Met, Met with Concerns, Not Met. These metrics were 
taken from the Higher Learning Commission’s webinar entitled, “Criteria for Accreditation:  Assuring Quality in 
Higher Education” (Higher Learning Commission, 2014). 

Students met with concerns this goal. 

ENGLISH DEPARTMENT 
The department agreed that Met is the equivalent of a grade of A, B, or C. Partially Met is the equivalent of a grade 
of D (passing but not eligible for transfer to the four-year university), and Not Met is the equivalent of a grade of F.  

Students met this goal. 

MATH DEPARTMENT 
In order for a student to use MAT 142 or other general education math courses for transfer to a university, as part 
of the AGEC degree, and/or as a prerequisite for higher level math courses, such as MAT 211 Introductory Statistics 
or MAT 160/161 Math for Elementary Teachers I and II, they must achieve a grade of “C” or better.  Thus we assume 
that a “C” or better grade would be sufficient criteria for having Partially Met the goal.  Since MCC also allows a “D” 
grade as a passing grade, arguably this could apply toward partially meeting the goal.  However, as this “D” grade 
does not transfer or meet prerequisites for further study, it suggests that a “D” in not sufficient for having Partially 
Met the goal.  A grade of “B” or higher is used by the department to suggest mastery of course objectives, and thus 
is sufficient criteria for having Met the goal.  Using the numerical scale, the correlative score for Partially Met is no 
less than a 3 in each area, while the scores for Met would be 4 or higher in each area. 

Looking at the MAT 142 scores, the average scores are nearing 3.5, with individual areas of Ideas, Organization and 
Coherence, and Style with a 4, while Support and Mechanics a 3.  These scores support the conclusion that in the 
MAT 142 sample, students Partially Met the goal, but did not reach the level of Met the goal, needing improvement 
in Support and Mechanics in order to reach the level of Met.   

Students partially met this goal as explained in the previous narrative. 

SCIENCE DEPARTMENT 
Students met this goal based on a 70% or higher score, which is a C paper. 

SOCIAL AND BEHAVIORAL SCIENCES, CHEMICAL DEPENDENCY, AND PRECOLLEGE STUDIES DEPARTMENTS 
To ensure consistency in the evaluation process traditional percentage scores ranging from 100-0% were utilized to 
define the metrics, met, partially met, and not met. Thus, scores ranging from 100% to 85% are considered met, 
whereas 84% to 70% are defined as being partially met, and scores ranging from 69% to 0% indicates that goal was 
not met.  

Students partially met this goal.  

TRADES DEPARTMENTS 
 Faculty decided that A, B, C grades were “met”, D grade is “partially met” and an F is “not met” 

Students met this goal. 
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ANALYSIS 
After reviewing the results, the following analysis was derived:   

BUSINESS, COMPUTER INFORMATION SYSTEMS, AND PARALEGAL DEPARTMENTS 
(See this department’s full report in Appendix B.) 

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

• This assessment revealed that overall as a 
college our average student’s writing skills are 
at a passing grade level of C. 

• This assessment revealed that certain college 
divisions may need further support in 
increasing students writing skills. 

• Some improvements have been identified in 
the design and implementation of the 
assessment.  

• Some improvements have been identified to 
implement in various programs throughout 
the college. 

 

CULINARY AND ARTS AND HUMANITIES DEPARTMENTS 
(See this department’s full report in Appendix C.) 

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

Assessment was consistent for most majors, students 
performed at an average rate. 

Not easily understood 
 

 
ENGLISH DEPARTMENT 
(See this department’s full report in Appendix D.) 

What strengths were displayed through 
the assessment of the measure? 

What weaknesses were displayed through the assessment of 
the measure? 

Our students met the organization and 
coherence requirement, which 
demonstrates that higher level critical 
thinking is occurring in student writing 

Low faculty participation in the assessment, lack of consistent 
management between campuses including Dual Enrollment and 
Online. Lower achievement in all areas (possibly a result of 
inconsistent delivery of writing skills instruction by English 
faculty, poor academic preparation on the part of the students, 
and inefficient utilization of resident faculty in key areas including 
ENG-101 and TRE-089). 
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MATH DEPARTMENT 
(See this department’s full report in Appendix E.) 

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

Broad spectrum of courses assessed 
 
First attempt at institution-wide assessment—getting 
started 
 
Dual enrollment, online modality involvement and 
compliance (in MAT 142 LHC) in WAC improved 

Nonparticipation or unable to gather information 
(participation was there but not gathered, such as not 
in drop box, etc.) 
 
Some faculty confusion and pushback 
Associate Faculty panic (in online courses) 
 
Small sample sizes, lacking statistical design rigor 

 

SCIENCE DEPARTMENT 
(See this department’s full report in Appendix F.) 

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

We had quite a bit of involvement and a large overall 
sample size. The scores were similar comparing the two 
semesters. 
Ideas – Students successfully formed a central thesis 
and recognized the complexities of the idea, 
acknowledging multiple points of view. 

The evaluators should have had more training in the 
normalizing sessions. Scores varied over classes, but no 
statistics are provided to know for sure. No statistics to 
know whether modality made a difference. Random 3 
samples does not lend to objective results, need to 
calculate what the statistical power is.  
Support – Students often drew on personal experience 
rather than scholarly sources, sometimes failing to cite 
sources or citing them inappropriately. 
 

Additional analysis: P values aside, the averages were different across the disciplines, particularly for AJS 101, HUM 
150, and PSY 101. This may very well speak to the differences in prerequisites for the courses in this study. For 
example, while AJS 101 has a minimum requirement of a COMPASS score of 70 or above or completion of PCS021, 
HUM 150 has a COMPASS requirement (unspecified) or successful completion of TRE089. While PSY 101 does have 
an TRE 089 prerequisite, their scores tended to be slightly lower. Their lowest score was in the support category. 
This may be because students had to have passed ENG 101 and the score for writing in English 101 is one grade 
higher in support, indicating a discipline specific (or assignment specific) problem. It might be helpful for PSY 101 to 
have the instructors require that students supply more concrete evidence in building their arguments versus 
personal experience, generalizations, and clichés, since it is more natural to personalize and self-direct arguments 
in psychology. Based on the analysis of the data, it seems evident that the further students are in their academic 
studies the stronger their skills are. Nursing students scored higher because they were chosen for the program from 
a pool of applicants based on their success in pre-requisite classes and the standardized admission test which gauges, 
among other criteria, their language and comprehension skills. The institutional goal is to graduate students with 
not only mastery in their chosen fields, but with the aptitude to write at exceptional levels. 

SOCIAL AND BEHAVIORAL SCIENCES, CHEMICAL DEPENDENCY, AND PRECOLLEGE STUDIES 

DEPARTMENTS 
(See this department’s full report in Appendix G.) 
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What strengths were displayed through the 
assessment of the measure? 

What    weaknesses    were    displayed    through    the 
assessment of the measure? 

Strengths demonstrated in the assessment of the 
measure are as follows:  
a) The assessment of the measure adequately 
achieved a random sample.  
b) The assessment of measure indicates that different 
 sections of a course, with a formidable 
degree  of consistency, achieve similar outcomes.  
c) The assessment of measure indicates, with a 
 formidable degree of consistency, that MCC 
 students write at a college level.  

Weaknesses displayed through the assessment of the 
measure are as follows:  

a) The assessment of measure did not adequately 
 analyze a stratified sample, both across 
course  modalities, and by discipline. 

b) Although the assessment of measure indicates that 
 different sections of a course achieve similar 
 outcomes the statistical methodologies 
 designed for the assessment(s) need 
significant improvement to ensure that data collected 
is sufficient. 

c) Although the assessment of measure indicates that 
 MCC students write at a college level, as 
 defined by the rubrics, the actual assessments 
 may not be designed in such a manner to 
 adequately assess college level writing. In 
 other words, the assessment variables may 
not be clearly defined and/or aligned to the  rubrics. 

 
Additional analysis: 

• Inter-rater reliability of samples analyzed during the Faculty Workinar on August 11, 2014 may have been 
compromised by the use of the Clicker technology as a direct visual bias, i.e., live on screen visual 
representation of the scores, was presented. Additionally, lack of knowledge of the Clicker technologies 
was not controlled for statistically.  

• Raters may lack the adequate knowledge of the assessments topics/criterion established by each division. 
Thus, some samples may have been scored inaccurately. For example, the assessment topic of PSY 101 
includes a well-known topic within Social and Behavioral Sciences, but one that for the novice may not be 
easily analyzed. Additionally, the AJS 101 assessment ranges from 5-7 pages in length, and in some cases 
may not have been thoroughly analyzed due to time constraints in scoring. Finally, the CIS 110 assessment, 
in practice compared various aspects of two different computers, much of which was comprised of language 
and specs unfamiliar to the novice. In this case, it appears that the assessment may not measure the 
competencies and objectives determined by the division. Lastly, it is possible that the final scores for CIS 
110 assessments may reflect a misunderstanding of the intent of the assignment on behalf of the raters.  

• A number of divisions, namely BIO 181, CUL 115, DEH 110, EDU 205, PNC 120, and SGT 121 did not submit 
samples.  

• Frequency distribution, as indicated in Figure 7, demonstrates ‘no change’ or ‘no growth/improvement’ 
from FA 2013 to SP 2014, but in-depth analysis, as indicated in Figure 8, suggests that slight increases in 
student writing ability may have occurred. However, current methodologies and statistical design prohibit 
intricate analysis.  

• Dual enrollment students demonstrate strength in the areas of style, mechanics, and organization and 
coherence, but relative weakness in the areas of ideals and support.  Traditional/non-traditional students, 
on the other hand, appear to demonstrate strength in the areas of ideas and support, but weakness in the 
areas of style, mechanics, and organization and coherence. It may be that dual enrollment students, i.e., 
high school age students, are exposed to the topics of style, mechanics, and organization & coherence more 
frequently during daytime, i.e., high school learning hours, but have not yet learned critical thinking 
concepts to aid in the development of ideas and support. Conversely, traditional/non-traditional students 
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show strength in the areas of ideas and support, and with a degree of consistency express those ideals well. 
It may be that as the learner matures and begins to write with more complexity and critical thought they 
find it more difficult, due to variables like age and time spent away from learning institutions, to readily 
incorporate style, mechanics, and organization & coherence into more exhaustive conceptual writing. It is 
opinioned that this is not a deficit due to the instruction provided at MCC, but that extraneous variables 
may account for a portion of the deficit. Finally, proper statistical measures are not being utilized at this 
time to determine if there is, in fact, correlational value to the aforementioned observations.  

• Samples collected and analyzed for NUR 121 show higher scores in all areas assessed, i.e., ideals, 
organization and coherence, support, style, and mechanics, when compared to over divisional scores. It is, 
however, important to note that all students in NUR 121, according to program policy, have already 
completed all prerequisite courses; whereas, students in other disciplines represented in the assessment 
may be at the beginning of their educational journey. Thus, it is possible that the average score of ‘3’ for 
student writing abilities is an ‘in-process’ number when in reality, the same sample group assessed at a later 
point in time may score slightly higher as seen in the NUR 121 scores. Again, adequate statistical measures 
are not being utilized at this time to determine if there is, in fact, correlational value to the aforementioned 
observations.  

TRADES DEPARTMENTS 
(See this department’s full report in Appendix H.) 

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

All the writing assignments graded received “passing” 
grades. MCC students are writing at a college level. And 
online classes make up the majority of students at MCC. 

Other than the decline in enrollment, non-English 
classes scored less on an average compared to English 
based classes. 
 

RECOMMENDATIONS 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

ALLIED HEALTH DEPARTMENTS 
(See this department’s full report in Appendix A.) 

English Department-   Shared rubrics 

1. Develop a shared rubric to be used across the college and embedded by the Allied Health Departments.  Allow 
the Allied Health Directors share in the process of creating the rubric. 

2. Teach APA format along with MLA or create a section for all those desiring to go into the Allied Health profession. 

2. The final paper in English should be accepted without teacher editing. 

Time Line: Representative from the Allied Health Department will share this suggestion with the English Department. 
Discuss with the group at the next Allied Health Director meeting. 
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Student Services: 

1. Find an avenue to present study skills, reading, test taking skills/strategies, reading comprehension and time 
management to students. Look at the cut off scores on the compass tests and determine applicability.  Reading for 
comprehension and content is a necessity in Allied Health courses.  

2. When a student meets with the advisor at the 30 hour requirement, require the student to watch video on study 
skills etc.  

3. Provide seminars, moocs, ITV class or on ground on the items listed under student services.  Any action should be 
college wide so we are all on the same page and can direct the students for assistance.  

Tutoring Center:  

1. Provide a list of items our students need to be successful: reading comprehension, APA format, study skills, test 
taking strategies.  Discuss this at the Allied Health Director meeting.  

In the Allied Health Classes:   

1. We can use the embedded librarian for writing and the tutoring center for reading and study skills.  2. Students in 
Allied Health classes should complete a boot camp type for reading, writing, test taking skills etc. 

2. Nursing will start Nurse Nodes in February which will include how to read a textbook, how to take a test, how to 
use the nursing process, how to do an assessment. They are willing to share with the other allied health groups. 
Taping is planned. 

 Institutionally:   

1. What are the goals for reading and is there a reading component in English? The group desires it to be standard 
of similar standard college wide. 

BUSINESS, COMPUTER INFORMATION SYSTEMS, AND PARALEGAL DEPARTMENTS 
 
Based on conversations from the BUE, CIS, and Paralegal faculty, the following assessment related 
recommendations have been suggested: 

1. Department Chairs need to clearly communicate and verify that all faculty and associate faculty are including 
the signature assignment in their WACm identified sample classes.  They also need to ensure that those faculty 
are submitting these written assignments into a drop box with WACM included in the title of the drop box. 

2. Include better instructions to faculty in charge of administrating these signature assignments. 
3. Include better/more detailed grading rubrics to assist instructors and students in project requirements. 
4. Provide URL links to YouTube videos explaining various grading rubric categories to assist instructors and 

students in understanding these writing specific guidelines. 
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Based on conversations from the BUE, CIS, and Paralegal faculty, the following program suggested these related 
recommendations: 

1. Make sure that all WACM designated courses include an English class prerequisite like TRE089. 
2. Ask instructors to require students to submit a rough draft of the assignment to be scored towards their overall 

grade.  Then after grading the rough draft, if writing issues are identified, instruct students to visit the writing 
center to make corrections to the project before handing in the final draft.  This identifies students that need 
further help in the area of writing and forces them to get expert help in that area of instruction. 

3. Develop a portfolio system like some other colleges and universities’ have implemented that maintains a 
portfolio of all student’s major class projects in one storage area.  This becomes an example of the quality of 
work that students have learned to produce throughout their studies at the institution.  Students will be 
required to submit corrected writing assignments to this folder as a testament to the quality of work they are 
capable of.  This motivates students to produce quality assignments that they can be proud.  They will also be 
incentivized to correct writing assignments’ as instructed from grading feedback, before submitting to the 
repository. 

4. Develop modular/self-paced learning type courses that allow students to finish classes quicker or slower 
depending on their skills and specific learning needs. 

5. Increase writing and reading requirements college-wide 
6. Move the college in the direction of “Intensive Writing” classes instead of a “Writing Across the Curriculum” 

model. 

CULINARY AND ARTS AND HUMANITIES DEPARTMENTS 
 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1.  Increase academic support for students. 

2. Add writing assignments to theory classes. 

3. Allow students to work more at their pace on projects. 

ENGLISH DEPARTMENT 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1. COMPASS Score Requirements: The current COMPASS score is allowing students to take general education 
courses with minimal skills in reading and writing. As indicated by the WACm results, this project is measuring 
student writing in courses that do not always have ENG-101 as a pre-requisite; these students are relying on 
minimal scores on the COMPASS or satisfactory completion of TRE-089. Two factors to consider are MCC’s 
minimal entrance requirements and the expectation that faculty will not only teach English 101 and TRE 089 
curriculum but that they will successfully remediate students in the process.  
 

2. Scheduling: The English Department’s final recommendations are dependent on the more efficient scheduling 
of Resident Faculty to teach TRE-089 and ENG-101. While one or two sections are consistently assigned to 
Associate Faculty (AF), this is more likely a scheduling issue rather than philosophical. Likewise, the English 
Department has made it a priority to engage Resident Faculty (RF) in teaching a majority of the English 
Composition (ENG-101) sections offered both on ground and online. This will ensure a more consistent 
delivery of the curriculum.  
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3. Standardized Assessment: The English Department also recommends introducing a standardized assessment 
on the LMS for all English 101 courses. By providing a focused assessment instrument, faculty will be more 
likely to achieve the learning goals and create greater uniformity across the department. Some suggestions for 
this assessment include multiple choice tests that not only incorporate grammar knowledge but the writing 
process as well; for example, students could be given a short passage and asked to identify the thesis 
statement/argument or to identify an improved thesis statement (listing possible answers in a multiple choice 
format). Another suggestion would be to include a basic skills test to indicate competencies. This data will be 
collected (see #4) and used to inform ongoing instruction.  

4. Ongoing Data Collection and Evaluation: The English Department is committed to continuing the process of 
collecting and scoring a quiz or written assignment each semester. While this year’s data was limited, 
increasing participation to include all 101 classes going forward will provide an abundance of data including 
benchmark information on our students’ performance on significant competencies. These heightened efforts 
will provide a more accurate assessment of student learning/skills and will guide the English Department in 
modifying curriculum, delivery, and presentation for better student mastery. The data can also be used to 
ensure consistent delivery across all sections of ENG 101, whether the student is learning online, on ground, 
via dual enrollment, as well as whether the course is taught by resident faculty or associate faculty. 

5. Online Presence: The English Department has committed to a greater online presence, including the advanced 
courses such as literature survey courses and advanced writing courses, but particularly the English 101. Each 
year students fill multiple online sections of ENG 101 before the ground sections, and – until the fall 2014 
semester – the majority of online sections were taught by associate faculty. Resident faculty now teach the 
majority of ENG 101 classes, both online and on ground. 

6. Department Mentoring: The English department recognizes that mentoring of associate and dual enrollment 
faculty has been lacking. This is evidenced primarily by grade disparities, enrollment disparities, and 
inconsistent curriculum delivery. The department has agreed that the mentors must be resident faculty from 
the English Department and several have already volunteered to fill those roles. The primary emphasis will be 
to ensure quality composition instruction and student success through establishing clear expectations and 
providing ongoing support including training and periodic peer evaluations by resident faculty. In addition, the 
department wishes to take a stronger stance on hiring and releasing English associate faculty. When associate 
faculty are found to be inadequate despite mentoring, new associate faculty should be brought in promptly. In 
addition, the department requests that any English applicants who are interviewed and approved by the 
department be brought on-board in a timely so that scheduling will no longer be forced to rely on those 
associate faculty who are not performing well. The department feels strongly that this is one of the greatest 
weaknesses in management of the department’s success. 

7. Department Focus: Retaining new learning appears to be an issue for many students country-wide, 
particularly when that learning takes places in a traditional lecture classroom with inadequate emphasis on 
learning outcomes and which relies on memorization to demonstrate mastery (Gardiner 72). The English 
Department has noted this pattern in many of the recent high school graduates who reveal that their 
achievement focus in high school was primarily based on passing the test or the class rather than mastering 
the principles for future use. Unless general education faculty agree to use writing assignments to measure 
students’ ability to apply the new learning, students will not connect writing skills to learning or mastery of the 
more complex critical thinking skills expected. If the faculty, as a collective, regularly addresses the importance 
of college writing skills throughout college and life, students may overcome those earlier learning habits. It is 
little wonder if this is occurring at MCC when faculty cannot rely on their students having adequate writing 
skills. Student awareness could be improved through posters about writing as well as workshops 
demonstrating effective writing strategies for students in various subject areas. Workshops for faculty could 
focus on how to develop writing assignments that measure the student’s ability to apply the new learning 
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rather than assignments that rely on rote memorization of principles or strategies that will fall out of context 
once the student leaves the course. Until writing is integral to the students’ achievement in all academic areas, 
students will continue to see composition classes as mere stepping stones to where they want to be. The 
English Department is committed to making this focus a priority in composition classes; methods under 
consideration are a standard lecture at the start of each course, various course activities throughout the term 
that require application in other general education courses, etc., but it will be far more successful if it is a 
coordinated effort with other disciplines. 

8. Emphasis on Value-Added: The English Department recognizes that there are many reasons students do not 
perform well on writing tasks in other academic areas as demonstrated by the WACm samples. According to 
the WACm results, students averaged a “C” in the college-wide writing assessment. The department 
recognizes these factors as influencing the students’ low levels of achievement: 
• Not having completed ENG 101 prior to completing the assessment; this is out of the department’s scope 

but could be addressed through the COMPASS score requirements. These students would then at least 
have completed TRE-089. 

• Not having received appropriate instruction in ENG 101 (if they did pass ENG 101 before completing the 
assessment). 

• Not having retained the instruction provided in ENG 101 (if they did pass ENG 101 before completing the 
assessment). 

Success in college requires specific reading and writing skills that many MCC students lack, which MCC’s 
faculties (across the general education curriculum) strive to develop within each subject area. Gardiner argues 
that “Society expects college graduates to be able to think critically, solve complex problems, act in a 
principled manner, be dependable, read, write, and speak effectively, have respect for others, be able to 
adapt to change, and engage in life-long learning” (71). In the foundational composition courses, the 
curriculum addresses each of these characteristics via the writing process, which includes a meaningful peer 
review process, as well as various rhetorical situations that must be “solved” using each of the afore-
mentioned skills. Thus, the student who earns a satisfactory grade in ENG 101 should be ready to address not 
just the general education curriculum but also the critical thinking and problem-solving skills within those 
courses. However, many English faculty (similar to the other general education faculty) are still addressing 
remediation rather than the actual curriculum. As a result, many MCC students are not actually achieving 
mastery and are going forward to their general education classes still unprepared for the actual challenges of 
the curriculum.  
 
Note: As the Psychology 101 faculty argued in a 2014 curriculum meeting, the curriculum in a Psychology 101 
course is beyond the scope of students who have not at least passed English 101 as a pre-requisite. The 
request was denied, not because it was not a valid point but because raising the entry-level bar for one 
general education course does not solve the general education issue. The problem may be, instead, our low 
expectations for taking college courses as determined by the COMPASS minimum scores for reading and 
writing.  
 

9. Student Success Center: Now that the department’s goal of campus Student Success Centers has been 
realized, the department will take a leadership position in requesting faculty in all disciplines to encourage 
students to utilize the services. Research reported by Reed College in Portland, Oregon, suggests that tutors—
including peer tutors—can provide a less threatening environment for students to receive assistance in 
academic areas in which they may feel intimidated to address with their class instructor. By promoting the 
concept that successful students receive tutoring (rather than the Centers merely appearing to be a lifeline to 
struggling students), the department hopes to change the perception that to request tutoring is a sign of 
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inadequacy or weakness. In order to help change this perception, the Student Success Center will offer tutors 
who go into the classrooms and work with students at various times; in this way, students may feel more 
comfortable connecting with a tutor who has built a rapport with them. Students can use tutoring to improve 
student mastery of mechanics even when they appear successful in most other academic areas. Students in all 
college courses should also be encouraged to utilize the various online tools provided by the college (e. g., 
Smarthinking tool on every course home page and TurnItIn). In addition, because the college has purchased a 
site license for MySkillsTutor, faculty can offer MySkillsTutor access to students who demonstrate serious 
deficiencies in basic grammar skills. 

MATH DEPARTMENT 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1.  Revise and refine WACm assessments to better match the course curriculum and relevant use of writing within 
the discipline area, including assessing students after completion of entry-level courses. 

2. Revise and refine the WACm assessment rubric to assess more accurately and fairly writing assignments outside 
a lengthy research paper. 

3. Examine curriculum and gather data on the prerequisites to general education courses and student writing level 
to determine if there is a need for a specific writing course, changes to TRE curriculum and/or placement tests, 
additional student writing support services (seminars, referrals to Student Success Center, etc.) or the inclusion of 
ENG 101 as a prerequisite to more general education courses. 

SCIENCE DEPARTMENT 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1. Hire evaluators with more experience in evaluation of writing skills, or provide additional training to existing 
staff to be able to evaluate writing samples appropriately. 

2. Evaluate more than 3 samples per course to garner a larger sample size and have more reliable data (use a 
power calculation for the exact number). 

3. Conduct analysis of the data using a valid statistical analysis including p values. 
4. Require that students submit a graded first draft prior to the final assignment due date. 
5. If possible, lower the 1500-word requirement to allow instructors and students more time to focus on the quality 

rather than the quantity of writing, or assign several shorter papers instead of one.  
6. Have writing tutors visit WACm courses and work with the students during class time one time to encourage 

students to utilize the Student Success Center during subsequent times.  
7. Require that all new students take the self-paced Embedded Librarian course on finding references and citing 

them through ANGEL or the appropriate LMS.  
8. Require mandatory hours in the writing lab for those classes that do not have ENG 101 as a prerequisite. Since 

the Student Success Center was restructured during this project, providing additional support in this area 
would be an appropriate use of the Center’s resources. 

9. Where possible, incorporate more writing assignments into courses across all disciplines to provide students 
with additional opportunities to practice their writing skills. 

10. Provide professional development training for faculty to improve instructor feedback to students on their 
writing assignments. Some instructors, particularly in online classes or papers submitted through drop boxes, 
do not provide adequate feedback to students about what improvements are needed on the final submission. 
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Students need to be informed on improvements needed in all categories scored (Ideas, Organization & 
Coherence, Support, and Style, as well as Mechanics.) 

11. Evaluate the writing prerequisites for all classes. 
12. Require a writing manual. 
 

SOCIAL AND BEHAVIORAL SCIENCES, CHEMICAL DEPENDENCY, AND PRECOLLEGE STUDIES 

DEPARTMENTS 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1. Assessment committee will undergo training in understanding basic statistical methodologies, which will include 
identification of data collection processes that best support the assessment needs of MCC. Assessment committee 
members will develop a standardized data collection form, e.g., excel workbook.  

2.  Assessment committee will redesign methodologies used to select samples thereby ensuring that the sample 
utilized for analysis represents a concise stratified random sample.  

4. Assessment committee members will present the information regarding statistical methodologies and data 
collection to departments/divisions and resident faculty in small group format. Assessment committee members will 
also train all faculty ‘grades’ in consistent scoring methodologies.  

A) Assessment committee members will work with divisions in small group format to reassess their 
assessment of choice. In doing so, the actual assessments may/may not need to be redesigned to adequately assess 
college level writing. That is assessment variables will be clearly defined and properly aligned with the rubrics, 
learning objectives, and institutional questions, if needed. 

B) Assessment committee members will work with each division to assist in redesigning the data collection 
methods used in their assessments. The newly designed data form will consist of the standardized data collection 
form, as well as any data inquires presented by the divisions which will aid them in serving our student population. 

TRADES DEPARTMENTS      
 ALL trades-focused students should be encouraged to complete the TRE-089 course to establish their mastery of 
basic reading and writing skills. This will also provide a solid foundation for the ENG-136 course that some programs 
offer. Students who test out of TRE-089 are not always adequately skilled in interpretation and analysis of the course-
related written materials. 

• ALL trades-focused students should be able to write a basic industry-relevant report by the end of their program. 
While most exams are multiple choice because memorization is an essential element of the knowledge students 
need to retain, certain classes should continue to require short written assignments that demonstrate clear 
mastery and application of new learning. 

• Many trades-focused instructors lack formal training in college-level writing expectations. For this reason, other 
departments, such as the English Department or the Student Success Center, may be able to offer workshops 
(online or on ground) to interested faculty. These workshops could help other faculty develop meaningful 
writing tasks and rubrics to score them. Mentors from instructors who support the same students (English, 
Communications, etc.) might also be useful. 

• WACm, or something similar, should be continued to ensure that faculty are aware of continuing progress in 
improving student outcomes as they relate to reading and writing skills. 
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ACTION PLAN 
BUSINESS, COMPUTER INFORMATION SYSTEMS, AND PARALEGAL DEPARTMENTS’ ASSESSMENT 

CHANGES 
Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item  

Other Department Chairs need to clearly communicate 
and verify that all faculty and associate faculty 
are including the signature assignment in their 
WACM identified sample classes.  They also need 
to ensure that those faculty are submitting these 
written assignments into a drop box with WACM 
included in the title of the drop box. 

- All Department Chairs 
- Target date:  Fall 2015 
- Priority (Med) 

Describe Changes   

 

BUSINESS, COMPUTER INFORMATION SYSTEMS, AND PARALEGAL DEPARTMENTS’ 
PROGRAMMATIC CHANGES 

Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training Implemented Changes: 
Planned Changes: 

 
 

Other: Make sure that all WACM designated 
courses include an English class 
prerequisite like TRE089. 
 

- All Department Chairs 
- Target date:  Fall 2015 
- Priority (Med) 

Describe Changes:  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
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CULINARY AND ARTS AND HUMANITIES DEPARTMENTS’ ASSESSMENT CHANGES 
Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
Planned Changes 

 Budget Item  

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item  

Other  

Describe Changes:  
     Revise descriptions of WACm projects to promote better understanding. 
     Create new rubric 
Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

 

 

CULINARY AND ARTS AND HUMANITIES DEPARTMENTS’ PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
Not enough data indicating 
changes 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training Implemented Changes: 
Planned Changes: 

 
 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
 

Other:  
Describe Changes: 
 
Additional Information 
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
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ENGLISH DEPARTMENT ASSESSMENT CHANGES 
Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach 
Incorporate departmental 
assessment using LMS 

 Implemented Changes 
 Planned Changes 

 Budget Item English Faculty 

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection  
Consult with Office of 
Institutional Research; 
Collaborate with Eng. Faculty 

 Implemented Changes 
 Planned Changes 

 Budget Item English Faculty 

Other 
Create Assessment of and 
Training for Associate Faculty 

Planned 
Change                        

Budget Item Other 
English Faculty 

Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

Funding for the training of Associate Faculty in 
curriculum and delivery will be required 

 

 

ENGLISH DEPARTMENT PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services 
Create Student Success Center 

Implemented Changes: 
Planned Changes: 

 
Writing Coordinator 

Make Technology Related Improvements 
Provide My Skills Tutor for students that 
demonstrate need 

Implemented Changes: 
Planned Changes: 

 
English Faculty 

Make Personnel Related Changes 
Assign TRE-089 to Resident Faculty 

Implemented Changes: 
Planned Changes: 

Associate Dean of 
Instruction – General 
Education 
 

Implement Additional Training 
Provide curriculum and compliance 
training for Associate Faculty 

Implemented Changes: 
Planned Changes: 

 
Resident Faculty/ Faculty 
Lead 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes:  
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Planned Changes  
Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 

MATH DEPARTMENT ASSESSMENT CHANGES 
Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach 
Choose non-entry level points to 
assess if student has attained 
goal 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item  

Other   

Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 
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MATH DEPARTMENT PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training 
Improve communication about WAC 
assessments and collaboration among 
faculty through all modalities especially 
adjuncts. 

Implemented Changes: 
Planned Changes: 

 
Department chair (??) 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
 

Other:  Redesign WAC assessments to 
better fit the curriculum and goals of WAC 
as explained in the narrative 

 Individual disciplines 

Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 

SCIENCE DEPARTMENT ASSESSMENT CHANGES 
Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item Change who grades them, 
make sure they know the 
assignments, otherwise 
Ideas on the rubric is less 
meaningful. 

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item Still continuing to collect 
data 

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item Choose higher enrollment 
classes to increase sample 
sizes. 

Other   
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Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

  

 

SCIENCE DEPARTMENT PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training Implemented Changes: 
Planned Changes: 

 
 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
 

Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 
SOCIAL AND BEHAVIORAL SCIENCES, CHEMICAL DEPENDENCY, AND PRECOLLEGE STUDIES 

DEPARTMENTS’ ASSESSMENT CHANGES 
 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item N/A 

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget 
Item 

Assessment committee 
training; Fall 2015, high 
priority 

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item Not at this time. 



 

35 
 

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item Assessment committee/ all 
division resident faculty 
members; Fall 2015, high 
priority 

Other  N/A 

Describe Changes See recommendations section.  

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

Budget for Assessment committee training may 
include fees for contracting a consultant, training 
manuals, and refreshments. These costs are 
minor given the aim is to establish a strong 
statistical foundation and data collection 
methodologies for all future assessments. Finally, 
retraining and establishing an improved line of 
communication with 
departments/divisions/faculty will increase 
positivity associated with said projects, which will 
likely result in increased efficiency. Costs are 
unknown at this time but will be investigated.  

Rosemarie LeFebvre 
Azariah Lehman  

 
SOCIAL AND BEHAVIORAL SCIENCES, CHEMICAL DEPENDENCY, AND PRECOLLEGE STUDIES 

DEPARTMENTS’ PROGRAMMATIC CHANGES 
 

Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
N/A 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
N/A 

Make Personnel Related Changes Implemented Changes: 
 Planned Changes: 

Implementation of  Lead 
Faculty Members on a per 
academic year basis 

President Kearns 
Dean Jill Loveless, 
Associate Deans; 
Dr. Dieringer, and Jason 
Gee, Rosemarie LeFebvre, 
Faculty Council approval, 
confirmation from current 
Lead Faculty members, 
and/or re-open 
application process. 
Target: Fall 2015 
Priority: High 
 

Implement Additional Training Implemented Changes: 
 Planned Changes: Assessment 

Committee training  

Rosemarie LeFebvre 
Azariah Lehman  
 

Add New Service(s) or Program(s) Implemented Changes:  
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Planned Changes: N/A 
Delete Service(s) or Program(s) Implemented Changes: 

Planned Changes 
 
N/A 

Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 

 
TRADES DEPARTMENTS’ ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection  
Alphabetical order by program 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Other 
 

Each dept assess their own data  

Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

  

 

TRADES DEPARTMENTS’ PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services 
Tutoring/student center for help w 
students writing reports 

Implemented Changes: 
Planned Changes: 

 
 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes 
 

Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training 
CTE faculty grading advising from ENG dept 

Implemented Changes: 
Planned Changes: 

 
 

Add New Service(s) or Program(s) Implemented Changes:  
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Planned Changes:  
Delete Service(s) or Program(s) Implemented Changes: 

Planned Changes 
 
 

Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 

EFFECT ON STUDENT LEARNING 
The faculty were asked to answer three questions regarding student learning that were derived from the HLC 
Academy for the Assessment of Student Learning Results Forum Impact Report Template (Appendix XX).  The report 
focuses on trends and implications of the Academy project and are intended to assist in that process of analysis. 

1. What effect has your Academy work had on student learning? 
2. What concrete evidence do you have to demonstrate the affects you described in questions 3-5? 
3. What do you see as the next logical steps for continuing the work you have begun in the Academy?  In particular, 

what new student initiatives do you see developing from your Academy work, and now will you sustain the 
energy and momentum of your Academy work? 

The following are their responses. 

ALLIED HEALTH DEPARTMENTS 
How did the Academy Project affect student learning in the Allied Health area? 

The project identified some consistent weaknesses in students’ writing skills and thus guided the Allied Health faculty 
with developing an action plan to improve the writing skills by connecting students with the appropriate resources 
offered by the College.  For example, the Practical Nursing Certificate Program has provided students with additional 
tutoring in Mathematics and English via the Student Success Center personnel.  The Medical Assisting Program 
implemented standards testing across the three campus sites and distance education courses to assess student 
learning across the Program.  Data should be forthcoming next year. The embedded librarian was also added to 
courses and has demonstrated a positive effect on APA papers and how students utilized other library resources. 
Overall, the project has affected the “way” and the “what” of what is being taught in the varied Programs.  Passing 
the licensure and certification examinations will be the final metric of demonstrated success. 
 
The project provided information reinforcing the theory that a decrease has occurred in pre-college preparation.  
Hence, the project served to promote organizational skills, develop critical thinking and higher-order thinking skills 
and evaluation of sources.  Of course, the project served to increase student knowledge of subject matter as 
demonstrated by Program testing and created a platform for discussion of the material within the classroom.   

BUSINESS, COMPUTER INFORMATION SYSTEMS, PARALEGAL DEPARTMENTS 
1. What effect has your time in the Academy had on institutional commitment to the assessment of learning on 
campus? How broad is that commitment? How has institutional capacity for assessing student learning changed? 
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We have seen an increased focus from both the administration and the faculty to ensure that writing skills are a 
focus throughout all disciplines. We have participated as a college wide group in discussing, planning, evaluating, 
and implementing various strategies to improve student learning as it relates to writing across the curriculum. 
 
2. What effect has your Academy work had on student learning? 
 
Our academy work has prompted us to encourage students to write and think critically in a wider variety of courses 
than was previously asked of them.  This is also quickly improving their writing and research skills to support their 
understanding of various subject matters.  Further emphasis on writing quality research papers helps students to 
feel more secure about their knowledge and capabilities in the fields of business, CIS, and paralegal studies. 
 
3. What concrete evidence do you have to demonstrate the affects you described in questions 3-5? 
 
Scores have been collected, and we are in the process of analyzing the data to provide concrete results.  Faculty is 
of course in the early stages of collection, analysis, and strategies to correct these issues, so the department cannot 
expect immediate results in such a short time.  Faculty are, however, on a positive path forwards. Students are 
acknowledging that almost every class that they sign up for is requiring more writing assignments. Faculties have 
implemented a requirement to evaluation at least one class in each program with a signature writing assignment. In 
response to increased requests for writing assistance, especially in regards to MLA and APA formats, the college 
library has created an embedded librarian section that is available for all classes.  This includes instructional videos 
and quizzes to assist students with writing assignments. 
 
4. What do you see as the next logical steps for continuing the work you have begun in the Academy? In particular, 
what new student learning initiatives do you see developing from your Academy work, and how will you sustain the 
energy and momentum of your Academy work? 
 
Analyzing the data is the next logical step to continue the work started.  Also continued emphasis on writing 
assignments throughout the college should be a required student learning outcome.  A further initiative to improve 
the tutoring services available to students is a topic of discussion that many faculty are discussing.  Sharing of best 
practices among faculty regarding various writing assignments, creative class projects, useful student resources, use 
of new technologies, and better grading rubrics are areas that would also be a valuable next step in this process.  
This type of group interaction may also allow sharing of insights that will help sustain the energy and momentum of 
this recent push to improve overall student learning to new levels. 
 

ENGLISH DEPARTMENT 
1. What effect has your Academy work had on student learning? 

The department has seen a new interest in writing across the curriculum in the form of faculty requests for 
assistance in evaluating student writing as well as using writing as an assessment tool. Students have shown 
greater interest in creating final products with an audience greater than their instructors (i.e., peers in peer review, 
tutors in Smarthinking and in the Student Success Center, and the blind reviews involved in the faculty 
assessments). Writing has become a priority at MCC. 
 
2.    What concrete evidence do you have to demonstrate the affects you describe? 
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The English faculty have put a greater emphasis on teaching the elements of argument and ethical research in 
Transitional English and English 101 with reminders to the students that this learning is lifelong and that the skills 
will be needed throughout college. The students’ writing has improved and incidents of plagiarism have decreased. 
Students are more likely to use the Student Success Center and the technology tools provided (e.g., Smarthinking  
and MySkillsTutor) to improve their drafts as well as their general mastery of English grammar, syntax, and 
expression.  
 
3.    What do you see as the next logical steps for continuing the work you have begun in the Academy? In 
particular, what new student learning initiatives do you see developing from your Academy work, and how will you 
sustain the energy and momentum of your Academy work? 
 
First, writing should continue to be a part of learning and assessment in all disciplines. The English Department will 
continue to improve its delivery and content on the basis of ongoing student writing assessments, department 
evaluations, and ongoing college initiatives. 
Second, the variety of support systems that have come about as a result of the Academy work need to be 
budgeted for on an ongoing basis. These include the following: 
• MySkillsTutor was traditionally a tool for remedial students, but it is now being used by students from a 

variety of disciplines; as a result, these students are reporting improved awareness of errors in their writing 
and confidence in their ability to write effectively in all classes.  

• Smarthinking has also been reported by students to be very helpful in addressing specific writing skills such as 
thesis statements, organization, and support. 

 
Finally, the Embedded Librarian, the Student Success Center, and the peer review process in the classroom have all 
been reported by students to be effective in the development of writing and editing skills; greater awareness of 
these aides should be given greater attention (e.g., via Student Services, the standard syllabus, and ad campaigns 
on each campus). 

MATH DEPARTMENT 
Reflecting back on the project itself, the redesign of the math department’s WACm assignment into smaller and 
more naturally integrated assignments, a result of the department’s participation in this activity, impacts student 
learning and attitudes towards writing in a mathematical context.  Although it is early in this redesign process, and 
the data is anecdotal, there is evidence of an increase in the value that students place on writing within mathematics 
as it is seen as a more natural part of the course and a means of communicating the concepts rather than just a 
writing assignment given to meet a requirement.   

The new course MAT 101 Math Literacy for College Students (former MAT 099A while in pilot stage) includes 
curriculum that integrates “focus problems” where students analyze a situation in context, such as a dosage 
miscalculation in medicine, or a statistical calculation in baseball, solve the problem mathematically, and write up 
their results in essay form. These assignments are scaffolded to help instruct students on the process of writing with 
mathematics and articulating their problem solving process, and include prompts and rubrics to develop their skills 
in creating and assessing their own writing.  Students who enroll in MAT 142 who have taken MAT 099A show 
stronger writing skills when compared to their peers who enroll via an alternative pathway that does not include 
writing assignments.  These students also show less resistance to the writing assignment itself, and the cliché 
comment of “this is not a writing class, this is a math class” often heard in reaction to writing assignments in math 
courses is absent.   
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In other mathematics courses as well as MAT 101/MAT 142 courses, instructors have included discussion of the 
problem solving process, and emphasis on communication of the mathematics, logic, and proof using the symbols 
and wording appropriate to the content.  This writing is not the traditional format seen in a five paragraph essay in 
an English course, but communicates an argument nonetheless.  Instructors are requiring students to include their 
logic and reasoning as well as their solutions to problems, which produces increased depth of mathematical 
understanding and general reasoning skills.  These problem solving experiences requiring explanation and discussion 
help students see the value of contextual reasoning and articulation of solutions as a means of deepening their 
understanding of the mathematical concepts.  To paraphrase a Calculus I student who earned a 97% on a particular 
exam and was questioned about his ability to perform so well:  “I was able to do it because you had us write about 
what we were thinking.  It helped me truly understand the math.” 

Across the college as well as in mathematics courses, an atmosphere of greater awareness of writing as a means of 
communication has resulted from the project; although students have not yet met the goal of writing at the college 
level in all courses, they are more informed of the importance of writing as a means of communication in the various 
content areas, and in time and improvements in our course offerings, one can hope their writing skills will catch up 
to this awareness. 

Outside of this project, the mathematics department maintains a rigorous assessment process in our developmental 
and general education classes (TRM 090, TRM 091, MAT 099A, MAT 121, MAT 142, MAT 151, MAT 181).  Students 
in each course across all modalities (on ground, online, dual enrollment, etc.) are assessed for ten outcomes 
applicable to that course via questions included in a common final exam.  Success rates for these outcomes are 
analyzed and curriculum and instruction are modified to strengthen areas of student weakness with the goal of 
improving student learning as evidenced by higher success rates on these assessments. 

SCIENCE DEPARTMENT 
1.  Students learned how to focus on the purpose of the assignment.  Students who misunderstood the research 

project they selected were walked through the procedures and were asked to summarize them again in their 
own words. They did not have this problem on subsequent assignments.  

Students learned how to determine and write for the appropriate audience.  Those students whose reviews 
did not appear to be addressing the appropriate audience were asked to focus their next paper on a college-
level audience rather than a general audience. Through the semester, they learned how to address the proper 
audience. 
 
Students learned how to write professionally.  Students were made aware of the need to understand the 
level of professionalism required in a scientific paper and were instructed in the need to remove phrases 
such as, “I believe,” “you know,” or “it was cool” from their analyses. By the end of the semester, they 
learned not to use these phrases. 
 
Students learned how to revise their written work for greater clarity.   Students were given multiple examples 
of formally written papers and received feedback continuously on their tone in short essays on exams and in-
class writing assignments.   Students were also provided more goal-directed feedback with rubrics that offered 
clearer objectives that they were able to apply to improve their work. 
 
Students’ understanding of content improved. The writing assignments helped students understand the depth 
of material they needed to master. They were coached to recognize that superficial information is not 
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sufficient for upper level classes. By the end of the semester, they learned the level of detail required for a 
great paper. 

 
Students developed an enthusiasm for the subject of their writing. Students often went above and beyond the 
content covered in class to seek information that was of particular interest to them. 

 

2.  Students who were given multiple examples of formally written papers and received feedback continuously on 
their tone in short essays on exams and in-class writing assignments gradually improved considerably from the 
beginning of the semester, as demonstrated by the increase in their overall scores. 

Paper 1                 Paper 2                 Paper 3 

27/35                     28/35                     30/35 

77%                        80%                        85% 

 

Below are examples of areas of improvement and were corrected throughout the semester.  

• Mechanical errors observed in the papers were addressed. 
• Students gradually removed colloquial expressions from their writing and increased their use of 

scientifically more appropriate vocabulary into their papers.  

• Students appeared to score higher on test questions about content that was reinforced with 
writing assignments. Content not reinforced in writing assignments had lower scores.  

• Students went seeking information outside of the instructor’s instructions, demonstrating their 
enthusiasm for the class subject. 

• By the end of the semester students became more knowledgeable about which type of references and 
sources of information are appropriate for research resources. 

• Scores on papers submitted improved over the semester as students learned who their target audience 
was, and what was expected of them in writing or reviewing scientific publications and research reports. 

• Students appeared to score higher on test questions about content that was reinforced with writing 
assignments. For example, 100% of students correctly identified the difference between saturated and 
unsaturated fats on their quiz. This material was covered in a writing assignment about a nutrition 
broadcast and article. The other questions on this quiz did not have a 100% success rate, and their 
content was not reinforced with writing assignments. 

 

SOCIAL AND BEHAVIORAL SCIENCES, CHEMICAL DEPENDENCY, AND PRECOLLEGE STUDIES 

DEPARTMENTS 
1 What effect has your Academy work had on student learning?  

Academy work has prompted the instructional staff to review and implement strategies for effective student writing. 
Methodologies utilized in procuring this process includes earlier introduction to library databases and greater 
familiarity with peer review journal articles. Students are also granted continuous opportunities to improve their 
library and research skills through the use of the Embedded Librarian, which is a concise learning module course that 
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may be included in all instructor course shells, i.e., within the learning management system. Furthermore, academy 
work has prompted instructional staff to review and revise assessment data collection methodologies within the 
yearly assessment assignments. The intent of these improved methodologies is to gain a more accurate view of 
student progress, as well as potential deficits. Finally, knowledge gained from the improved data collection 
methodologies will be utilized to continually improve instruction methods and student learning outcomes.  

2 What concrete evidence do you have to demonstrate the affects you described in questions 3-5?  

Concrete evidence is represented in student responses to the Embedded Librarian modules, via verbal students 
report.  Students have noted the ease of use of the system, and have been pleased with the assistance this program 
offers. Outcomes based evidence for the Embedded Librarian are currently in process as the system has only recently 
been implemented.  

Concrete evidence also includes an improved excel data collection sheet for the purposes of yearly student writing 
assessment. This data collection format was expertly designed by Mrs. Tricia Beach, Social and Behavioral Sciences, 
with the assistance of Mrs. Lori Howell, Chemical Dependency Studies, and Mrs. Azariah Lehman, Social and 
Behavioral Sciences. That said the noted parties have begun to implement the improved data collection tool as of 
Spring 2015, and outcomes based evidences are still in process. Upon completion of the first cycle of use of the new 
and improved data collection tool, the SBS and STU departments hope to present the tool to the college at large for 
use. That said further outcomes based evidence are also still in process. 

TRADES DEPARTMENTS 
1. What effect has your Academy work had on student learning? 

It has really brought a new light to how much more knowledge and “open doors” are available to the students by 
enhancing the students views on what path that they are choosing to go on career wise. Where many of the students 
were sent on just taking the classes to get certifications only, they soon saw how many other doors they can open 
through their schooling and ambitions. Extra knowledge and background education concerning their field of study 
can help more career minded students achieve that upper edge on fellow “job seekers” in the same job market. All 
the input and brainstorming has also helped some of the CTE departments realize just exactly how important 
assessment is and how much more writing and general education is needed in addition with the particular field of 
study a typical CTE student was achieving, therefore taking the student to the next level in education and knowledge. 

2. What concrete evidence do you have to demonstrate the affects you described in questions 3-5?   

At the start of the assessment process all of the faculty worked on getting a basic across the board grading scale for 
“met or not met” goal or a common pass or not pass scale. Having all teaching faculty come to an agreement that 
met so many different levels was huge first step and needed to move forward. Numerous steps are already being 
taken to improve assessment throughout the college; CTE programs have realized the importance of this assessment 
and may need to team up with an English or Writing instructor to further help the students. The complete process 
is going to take time, but acknowledging the need for an advanced assessment and getting everyone on the same 
page has been the biggest most successful feat so far. Although assessment is completely different in general 
educational courses compared to most CTE courses, it has become clear that there are many similarities and both 
styles of instruction can benefit from each other.                 
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APPENDIX A:  ALLIED HEALTH DEPARTMENTS’ FINDINGS 

Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix. 

Suggestions: 

English Department-   Shared rubrics 

1. Develop a shared rubric to be used across the college and embedded by the Allied Health Departments.  Allow 
the Allied Health Directors share in the process of creating the rubric. 

2. Teach APA format along with MLA or create a section for all those desiring to go into the Allied Health profession. 

2. The final paper in English should be accepted without teacher editing. 

Time Line: Representative from the Allied Health Department will share this suggestion with the English Department. 
Discuss with the group at the next Allied Health Director meeting. 

Student Services: 

1. Find avenue to present study skills, reading, test taking skills/strategies, reading comprehension and time 
management to students. Look at the cut off scores on the compass tests and determine applicability.  Reading for 
comprehension and content is a necessity in Allied Health courses.  

2. When a student meets with the advisor at the 30 hour requirement, require the student to watch video on study 
skills etc.  

3. Provide seminars, moocs, ITV class or on ground on the items listed under student services.  Any action should be 
college wide so we are all on the same page and can direct the students for assistance.  

Tutoring center:  

1. Provide a list of items our students need to be successful: reading comprehension, APA format, study skills, test 
taking strategies.  Discuss this at the Allied Health Director meeting.  

In the Allied Health Classes:   

1. We can use the embedded librarian for writing and the tutoring center for reading and study skills.  2. Students in 
Allied Health classes should complete a boot camp type for reading, writing, test taking skills etc. 

2. Nursing will start Nurse Nodes in February which will include: how to read a textbook, how to take a test, how to 
use the nursing process, how to do an assessment. They are willing to share with the other allied health groups. 
Taping is planned. 

 Institutionally:   

1. What are the goals for reading and is there a reading component in English? The group desires it to be standard 
of similar standard college wide. 
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EFFECT ON STUDENT LEARNING 
How did the Academy Project affect student learning in the Allied Health area? 

The project identified some consistent weaknesses in students’ writing skills and thus guided the Allied Health faculty 
with developing an action plan to improve the writing skills by connecting students with the appropriate resources 
offered by the College.  For example, the Practical Nursing Certificate Program has provided students with additional 
tutoring in Mathematics and English via the Student Success Center personnel.  The Medical Assisting Program 
implemented standards testing across the three campus sites and distance education courses to assess student 
learning across the Program.  Data should be forthcoming next year. The embedded librarian was also added to 
courses and has demonstrated a positive effect on APA papers and how students utilized other library resources. 
Overall, the project has affected the “way” and the “what” of what is being taught in the varied Programs.  Passing 
the licensure and certification examinations will be the final metric of demonstrated success. 
 
The project provided information reinforcing the theory that a decrease has occurred in pre-college preparation.  
Hence, the project served to promote organizational skills, develop critical thinking and higher-order thinking skills 
and evaluation of sources.  Of course, the project served to increase student knowledge of subject matter as 
demonstrated by Program testing and created a platform for discussion of the material within the classroom.   
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APPENDIX B:  BUSINESS, COMPUTER INFORMATION SYSTEMS, AND PARALEGAL 

DEPARTMENTS’ FINDINGS 
Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix. 

METRICS 
The BUE, Paralegal, and CIS divisions discussed the meaning to us of the terms: Met, Partially Met, Not Met.   

Met is understood by us to mean that students score a passing grade of C, or score of 3 or above, in all of the grading 
criteria.   

Partially Met is understood by us to mean that students scored a passing C grade, or score of 3 or above, in some of 
the grading criteria.   

Not Met is understood by us to mean that students scored a passing C grade, or score of 3 or above, in none of the 
grading criteria.   

This goal overall for our college was determined to be partially met by the members of our department. 

ANALYSIS 
After reviewing the results, the following analysis was derived:   

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

• This assessment revealed that overall as a 
college our average student’s writing skills are 
at a passing grade level of C. 

• This assessment revealed that certain college 
divisions may need further support in 
increasing students writing skills. 

• Some improvements have been identified in 
the design and implementation of the 
assessment.  

• Some improvements have been identified to 
implement in various programs throughout 
the college. 

RECOMMENDATIONS 
Based on conversations from the BUE, CIS, and Paralegal faculty, the following assessment related 
recommendations have been suggested: 

1. Department Chairs need to clearly communicate and verify that all faculty and associate faculty are including 
the signature assignment in their WACM identified sample classes.  They also need to ensure that those faculty 
are submitting these written assignments into a drop box with WACM included in the title of the drop box. 

2. Include better instructions to faculty in charge of administrating these signature assignments. 
3. Include better/more detailed grading rubrics to assist instructors and students in project requirements. 
4. Provide URL links to YouTube videos explaining various grading rubric categories to assist instructors and 

students in understanding these writing specific guidelines. 
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Based on conversations from the BUE, CIS, and Paralegal faculty, the following program related recommendations 
have been suggested: 

5. Make sure that all WACM designated courses include an English class prerequisite like TRE089. 
6. Ask instructors to require students to submit a rough draft of the assignment to be scored towards their overall 

grade.  Then after grading the rough draft, if writing issues are identified, instruct students to visit the writing 
center to make corrections to the project before handing in the final draft.  This identifies students that need 
further help in the area of writing and forces them to get expert help in that area of instruction. 

7. Develop a portfolio system like some other colleges and universities’ have implemented, that maintains a 
portfolio of all student’s major class projects in one storage area.  This then becomes an example of the quality 
of work that students have learned to produce throughout their studies at the institution.  Students will be 
required to submit corrected writing assignments to this folder as a testament to the quality of work they are 
capable of.  This motivates students to produce quality assignments that they can be proud of.  They will also 
be incentivized to correct writing assignments’ as instructed from grading feedback, before submitting to the 
repository. 

8. Develop modular/self-paced learning type courses that allow students to finish classes quicker or slower 
depending on their skills and specific learning needs. 

9. Increase writing and reading requirements college-wide 
10. Move the college in the direction of “Intensive Writing” classes, instead of a “Writing Across the Curriculum” 

model. 

ACTION PLAN 
ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item  

Other Department Chairs need to clearly communicate 
and verify that all faculty and associate faculty 
are including the signature assignment in their 
WACM identified sample classes.  They also need 
to ensure that those faculty are submitting these 
written assignments into a drop box with WACM 
included in the title of the drop box. 

- All Department Chairs 
- Target date:  Fall 2015 
- Priority (Med) 

Describe Changes   
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PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training Implemented Changes: 
Planned Changes: 

 
 

Other: Make sure that all WACM designated 
courses include an English class 
prerequisite like TRE089. 
 

- All Department Chairs 
- Target date:  Fall 2015 
- Priority (Med) 

Describe Changes:  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 

EFFECT ON STUDENT LEARNING 
4. What effect has your time in the Academy had on institutional commitment to the assessment of learning on 
campus? How broad is that commitment? How has institutional capacity for assessing student learning changed? 
 
We have seen an increased focus from both the administration and the faculty to ensure that writing skills are a 
main focus throughout all disciplines. 
 
We have participated as a college wide group in discussing, planning, evaluating, and implementing various 
strategies to improve student learning as it relates to writing across the curriculum. 
 
5. What effect has your Academy work had on student learning? 
 
Our academy work has prompted us to encourage students to write and think critically in a wider variety of courses 
than was previously asked of them.  This is also quickly improving their writing and research skills to support their 
understanding of various subject matters.  Further emphasis on writing quality research papers helps students to 
feel more secure about their knowledge and capabilities in the fields of business, CIS, and paralegal studies. 
 
6. What concrete evidence do you have to demonstrate the affects you described in questions 3-5? 
 
Scores have been collected, and we are in the process of analyzing the data to provide concrete results.  We are of 
course in the early stages of collection, analysis, and strategies to correct these issues, so we cannot expect 
immediate results in such a short time.  We are however, on a positive path forwards. 
 
Students are acknowledging that almost every class that they sign up for is requiring more writing assignments. 
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We have a requirement that has been implemented to have at least one class in each program be evaluated with a 
signature writing assignment. 
 
In response to increased requests for writing assistance, especially in regards to MLA and APA formats, the college 
library has created an embedded librarian section that is available for all classes.  This includes instructional videos 
and quizzes to assist students with writing assignments. 
 
7. What do you see as the next logical steps for continuing the work you have begun in the Academy? In particular, 
what new student learning initiatives do you see developing from your Academy work, and how will you sustain the 
energy and momentum of your Academy work? 
 
Analyzing the data is the next logical step to continue the work that we have started.  Also continued emphasis on 
writing assignments throughout the college should be a required student learning outcome.  A further initiative to 
improve the tutoring services available to our students is a topic of discussion that many faculty are discussing.  
Sharing of best practices among faculty regarding various writing assignments, creative class projects, useful student 
resources, use of new technologies, and better grading rubrics are areas that would also be a valuable next step in 
this process.  This type of group interaction may also allow us to share insights that will help sustain the energy and 
momentum of our recent push to improve overall student learning to new levels. 
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APPENDIX C:  CULINARY, ARTS AND HUMANITIES DEPARTMENTS’ FINDINGS 
Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix. 

METRICS 
Describe the department criteria for the measurement for Met, Met with Concerns, Not Met. These metrics were 
taken from the Higher Learning Commission’s webinar entitled, “Criteria for Accreditation:  Assuring Quality in 
Higher Education” (Higher Learning Commission, 2014). 

This goal was:   met with concerns 

TWO-YEAR COMPARISON 
Data collection did not occur in the previous academic year.  Consequently, this section cannot be completed in this 
year’s report. 

ANALYSIS 
After reviewing the results, the following analysis was derived:   

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

Assessment was consistent for most majors, students 
performed at an average rate. 

Not easily understood 
 

RECOMMENDATIONS 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1.  Increase academic support for students. 

2. Add writing assignments to theory classes. 

3. Allow students to work more at their pace on projects. 

ACTION PLAN 
ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
Planned Changes 

 Budget Item  

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item  

Other  
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Describe Changes:  
     Revise descriptions of WACm projects to promote better understanding. 
     Create new rubric 
Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

 

PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
Not enough data indicating 
changes 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training Implemented Changes: 
Planned Changes: 

 
 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
 

Other:  
Describe Changes: 
 
Additional Information 
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
  

 
EFFECT ON STUDENT LEARNING 
5. What effect has the Academy work had on student learning? 
Students are required to submit a book report reviewing and offering their opinion of an Instructor selected book. 
This assignment has required the student to read, comprehend, and be able to present the information in written 
form and orally to the Instructor and to other students. This has positive effects on the student's ability to 
comprehend, retain and explain the information, while giving them experience in public speaking. 
 
6. What concrete evidence do you have to demonstrate these effects? 
Students showed continued improvement in writing, speaking, and retention of information on written tests and in 
classroom presentations.   
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APPENDIX D:  ENGLISH DEPARTMENT FINDINGS 

Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix. 

ENGLISH DEPARTMENT EXECUTIVE SUMMARY  
According to Harris and Schaible’s research on Writing Across the Curriculum (2014), “Improvement only occurred 
when writing was guided and written work was carefully and rigorously critiqued.” As the authors explained, 
general education faculty rarely have the skills to adequately guide students in their writing endeavors (31); they 
have been trained in their subject areas, not in the nitty-gritty details of composition and developmental writing. 
At MCC, where many of students are the first in their families to achieve a high school diploma, poor entry-level 
writing skills are crippling their abilities to be successful in their degree-focused courses. Low participation by the 
faculty who were responsible for ensuring the WACm samples were ready for collection (and the mediocre scores 
on the graded samples) suggest that this round of the WACm Project was not perceived as a priority. There are 
many possible reasons for this low turnout, but the Office of Instruction has already seen a greater level of 
participation in the next round so this issue can be put aside. Instead, this analysis focuses on the WACm results as 
suggestive of patterns rather than as firm data.  
 
The English Department has long argued that the minimum COMPASS scores used by the college to determine 
readiness for English 101 are at the root of the problem. The faculty have campaigned regularly to reevaluate the 
minimum requirements and many options have been considered by the Office of Instruction, including replacing 
the COMPASS with a different tool (such as an actual writing assignment) and using grades in high school as 
indicative of a student’s ability to meet the rigors of a college course. However, alternatives cost money that is 
earmarked for many other worthy projects including the Student Success Center and technology; for that reason, 
the English Department has focused its recommendations on a more efficient use of existing resources to improve 
outcomes. 
 
Success in college requires specific reading and writing skills that many of MCC students lack and which faculty 
across the curriculum strive to develop within each subject area. Gardiner posits that “Society expects college 
graduates to be able to think critically, solve complex problems, act in a principled manner, be dependable, read, 
write, and speak effectively, have respect for others, be able to adapt to change, and engage in life-long learning” 
(71). Several of these skills are not easily taught in a general education course, particularly when students begin 
the course lacking the most basic skills of reading and writing. Instead, general education faculty are often resigned 
to focusing on the basic curriculum and the remediation necessary to deliver that curriculum. Alas, the “big 
picture” is an ideal result or by-product rather than the primary objective. Gardiner would conclude that the 
current curriculum is not “based on planning that involves detailed knowledge of individual student needs and 
carefully designed outcomes” (75). 
 
To address these concerns, the English Department concurs that a mentoring program for Associate Faculty and 
Dual Enrollment faculty is needed. This will ensure that curriculum is delivered consistently and that assessment 
results are valid. In addition, the department intends to utilize standardized tools including quizzes and writing 
assessments which will provide ongoing data for analysis and result in further recommendations (as needed) for 
improved curriculum, improved delivery, and improved outcomes. 
 
The English Department believes that the MCC Writing Across the Curriculum efforts would be better addressed as 
a college-wide emphasis on the importance of writing as a tool to demonstrate content mastery. This, in 
conjunction with more uniform delivery of the TRE-089 and ENG-101 curriculum to students who are already 
adequately prepared for the demands of these courses (via a revised COMPASS entrance requirement), will result 
in greater success in all general education courses. If the COMPASS score is raised, more students will be enrolling 
in the TRE-089 course as a prerequisite to all general education courses, thus ensuring greater success in all 
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courses, particularly for those who will never take an ENG-101 course.  Addressing minimal reading and writing 
skills as an institution will be critical to MCC’s success as an institution.  
 

METRICS 
Describe the department criteria for the measurement for Met, Partially Met, Not Met. 

The department agreed that Met is the equivalent of a grade of A, B, or C. Partially Met is the equivalent of a grade 
of D (passing but not eligible for transfer to the four-year university), and Not Met is the equivalent of a grade of F.  

This goal was:   Met. 

ANALYSIS 
After reviewing the results, the following analysis was derived:   

What strengths were displayed through 
the assessment of the measure? 

What weaknesses were displayed through the assessment of 
the measure? 

Our students met the organization and 
coherence requirement, which 
demonstrates that higher level critical 
thinking is occurring in student writing 

Low faculty participation in the assessment, lack of consistent 
management between campuses including Dual Enrollment and 
Online. Lower achievement in all areas (possibly a result of 
inconsistent delivery of writing skills instruction by English 
faculty, poor academic preparation on the part of the students, 
and inefficient utilization of resident faculty in key areas including 
ENG-101 and TRE-089). 

RECOMMENDATIONS 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1. COMPASS Score Requirements: The current COMPASS score is allowing students to take general education 
courses with minimal skills in reading and writing. As indicated by the WACm results, this project is measuring 
student writing in courses that do not always have ENG-101 as a pre-requisite; these students are relying on 
minimal scores on the COMPASS or satisfactory completion of TRE-089. Two factors must be considered: 
MCC’s minimal entrance requirements and the expectation that faculty will not only teach English 101 and TRE 
089 curriculum, but that they will successfully remediate students in the process. As the Office of Institutional 
Research data suggests, these entrance requirements combined with excessive demands on associate faculty 
may be resulting in lower standards for success. 

Note: Data provided by the Office of Institutional Research indicates that final grade outcome in courses 
taught by Associate Faculty and Dual Enrollment Faculty is best represented by an upside down Bell or 
Gaussian Curve, suggesting that academic rigor and grading patterns are inconsistent with pedagogical 
research (Gilgor and Ignat). The department’s recommendations in this report are based on both these results 
and the results of the WACm. 

2. Scheduling: The English Department’s final recommendations are dependent on the more efficient scheduling 
of Resident Faculty to teach TRE-089 and ENG-101. The Office of Instruction has recognized the importance of 
foundational classes such as Transitional English (TRE-089) and has recently agreed that these courses are to 
be taught by Resident Faculty (RF) only. While one or two sections are consistently assigned to Associate 
Faculty (AF), this is more likely a scheduling issue rather than philosophical. Likewise, the English Department 
has made it a priority to engage Resident Faculty (RF) in teaching a majority of the English Composition (ENG-
101) sections offered both on ground and online. This will ensure a more consistent delivery of the curriculum.  
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3. Standardized Assessment: The English Department also recommends introducing a standardized assessment 
on the LMS for all English 101 courses. By providing a focused assessment instrument, faculty will be more 
likely to achieve the learning goals and create greater uniformity across the department. Some suggestions for 
this assessment include multiple choice tests that not only incorporate grammar knowledge but the writing 
process as well; for example, students could be given a short passage and asked to identify the thesis 
statement/argument or to identify an improved thesis statement (listing possible answers in a multiple choice 
format). Another suggestion would be to include a basic skills test to indicate competencies. This data will be 
collected (see #4) and used to inform ongoing instruction.  

4. Ongoing Data Collection and Evaluation: The English Department is committed to continuing the process of 
collecting and scoring a quiz or written assignment each semester. While this year’s data was limited, 
increasing participation to include all 101 classes going forward will provide an abundance of data including 
benchmark information on our students’ performance on significant competencies. These heightened efforts 
will provide a more accurate assessment of student learning/skills and will guide the English Department in 
modifying curriculum, delivery, and presentation for better student mastery. The data can also be used to 
ensure consistent delivery across all sections of ENG 101, whether the student is learning online, on ground, 
via dual enrollment, as well as whether the course is taught by resident faculty or associate faculty. 

5. Online Presence: The English Department has committed to a greater online presence, including the advanced 
courses such as literature survey courses and advanced writing courses, but particularly the English 101. Each 
year, students fill multiple online sections of ENG 101 before the ground sections, and – until the fall 2014 
semester – the majority of online sections were taught by associate faculty. Resident faculty now teach the 
majority of ENG 101 classes, both online and on ground. 

6. Department Mentoring: The English department recognizes that mentoring of associate and dual enrollment 
faculty has been lacking. This is evidenced primarily by grade disparities, enrollment disparities, and 
inconsistent curriculum delivery. The department has agreed that the mentors must be Resident Faculty from 
the English Department and several have already volunteered to fill those roles. The primary emphasis will be 
to ensure quality composition instruction and student success through establishing clear expectations and 
providing ongoing support including training and periodic peer evaluations by resident faculty. In addition, the 
department wishes to take a stronger stance on hiring and releasing English Associate Faculty. When associate 
faculty are found to be inadequate despite mentoring, new Associate Faculty should be brought in promptly. 
In addition, the department requests that any English applicants who are interviewed and approved by the 
department be brought on-board in a timely so that scheduling will no longer be forced to rely on those 
Associate Faculty who are not performing well. The department feels strongly that this is one of the greatest 
weaknesses in management of the department’s success. 

7. Department Focus: Retaining new learning appears to be an issue for many students country-wide, 
particularly when that learning takes places in a traditional lecture classroom with inadequate emphasis on 
learning outcomes and which relies on memorization to demonstrate mastery (Gardiner 72). The English 
Department has noted this pattern in many of the recent high school graduates who reveal that their 
achievement focus in high school was primarily based on passing the test or the class rather than mastering 
the principles for future use. Unless general education faculty agree to use writing assignments to measure 
students’ ability to apply the new learning, students will not connect writing skills to learning or mastery of the 
more complex critical thinking skills expected. If the faculty, as a collective, regularly addresses the importance 
of college writing skills throughout college and life, students may overcome those earlier learning habits. As 
Gardiner reported as far back as 1996, “students’ ability to reason with abstractions is strikingly limited.” It is 
little wonder if this is occurring at MCC when faculty cannot rely on their students having adequate writing 
skills. Student awareness could be improved through posters about writing as well as workshops 
demonstrating effective writing strategies for students in various subject areas. Workshops for faculty could 
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focus on how to develop writing assignments that measure the student’s ability to apply the new learning 
rather than assignments that rely on rote memorization of principles or strategies that will fall out of context 
once the student leaves the course. Until writing is integral to the students’ achievement in all academic areas, 
students will continue to see composition classes as mere stepping stones to where they want to be. The 
English Department is committed to making this focus a priority in composition classes; methods under 
consideration are a standard lecture at the start of each course, various course activities throughout the term 
that require application in other general education courses, etc., but it will be far more successful if it is a 
coordinated effort with other disciplines. 

8. Emphasis on Value-Added: The English Department recognizes that there are many reasons students do not 
perform well on writing tasks in other academic areas as demonstrated by the WACm samples. According to 
the WACm results, students averaged a “C” in the college-wide writing assessment. The department 
recognizes these factors as influencing the students’ low levels of achievement: 
• Not having completed ENG 101 prior to completing the assessment; this is out of the department’s scope 

but could be addressed through the COMPASS score requirements. These students would then at least 
have completed TRE-089. 

• Not having received appropriate instruction in ENG 101 (if they did pass ENG 101 before completing the 
assessment). 

• Not having retained the instruction provided in ENG 101 (if they did pass ENG 101 before completing the 
assessment). 

Success in college requires specific reading and writing skills that many MCC students lack and which MCC’s 
faculty (across the general education curriculum) strive to develop within each subject area. Gardiner argues 
that “Society expects college graduates to be able to think critically, solve complex problems, act in a 
principled manner, be dependable, read, write, and speak effectively, have respect for others, be able to 
adapt to change, and engage in life-long learning” (71). In the foundational composition courses, the 
curriculum addresses each of these characteristics via the writing process, which includes a meaningful peer 
review process, as well as various rhetorical situations that must be “solved” using each of the afore-
mentioned skills. Thus, the student who earns a satisfactory grade in ENG 101 should be ready to address not 
just the general education curriculum but also the critical thinking and problem-solving skills within those 
courses. However, many English faculty (similar to the other general education faculty) are still addressing 
remediation rather than the actual curriculum. As a result, many MCC students are not actually achieving 
mastery and are going forward to their general education classes still unprepared for the actual challenges of 
the curriculum.  
 
Note: As the Psychology 101 faculty argued in a 2014 curriculum meeting, the curriculum in a Psychology 101 
course is beyond the scope of students who have not at least passed English 101 as a pre-requisite. The 
request was denied, not because it was not a valid point but because raising the entry-level bar for one 
general education course does not solve the general education issue. The problem may be, instead, our low 
expectations for taking college courses as determined by the COMPASS minimum scores for reading and 
writing.  
 

9. Student Success Center: Now that the department’s goal of campus Student Success Centers has been 
realized, the department will take a leadership position in requesting faculty in all disciplines to encourage 
students to utilize the services. Research reported by Reed College in Portland, Oregon, suggests that tutors—
including peer tutors—can provide a less threatening environment for students to receive assistance in 
academic areas in which they may feel intimidated to address with their class instructor. By promoting the 
concept that successful students receive tutoring (rather than the Centers merely appearing to be a lifeline to 
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struggling students), the department hopes to change the perception that to request tutoring is a sign of 
inadequacy or weakness. In order to help change this perception, the Student Success Center will offer tutors 
who go into the classrooms and work with students at various times; in this way, students may feel more 
comfortable connecting with a tutor who has built a rapport with them. Students can use tutoring to improve 
student mastery of mechanics even when they appear successful in most other academic areas. Students in all 
college courses should also be encouraged to utilize the various online tools provided by the college (e. g., 
Smarthinking tool on every course home page and TurnItIn). In addition, because the college has purchased a 
site license for MySkillsTutor, faculty can offer MySkillsTutor access to students who demonstrate serious 
deficiencies in basic grammar skills. 

ACTION PLAN 
ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach 
Incorporate departmental 
assessment using LMS 

 Implemented Changes 
 Planned Changes 

 Budget Item English Faculty 

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection  
Consult with Office of 
Institutional Research; 
Collaborate with Eng. Faculty 

 Implemented Changes 
 Planned Changes 

 Budget Item English Faculty 

Other 
Create Assessment of and 
Training for Associate Faculty 

Planned 
Change                        

Budget Item Other 
English Faculty 

Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

Funding for the training of Associate Faculty in 
curriculum and delivery will be required 
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PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services 
Create Student Success Center 

Implemented Changes: 
Planned Changes: 

 
Writing Coordinator 

Make Technology Related Improvements 
Provide My Skills Tutor for students that 
demonstrate need 

Implemented Changes: 
Planned Changes: 

 
English Faculty 

Make Personnel Related Changes 
Assign TRE-089 to Resident Faculty 

Implemented Changes: 
Planned Changes: 

Associate Dean of 
Instruction – General 
Education 
 

Implement Additional Training 
Provide curriculum and compliance 
training for Associate Faculty 

Implemented Changes: 
Planned Changes: 

 
Resident Faculty/ Faculty 
Lead 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
 

Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 
EFFECT ON STUDENT LEARNING 
What effect has your Academy work had on student learning? 

We have seen a new interest in writing across the curriculum in the form of faculty requests for assistance in 
evaluating student writing as well as using writing as an assessment tool. Students have shown greater interest in 
creating final products with an audience greater than their instructors (i.e., peers in peer review, tutors in 
Smarthinking and in the Student Success Center, and the blind reviews involved in the faculty assessments). 
Writing has become a priority at MCC. 
 
What concrete evidence do you have to demonstrate the affects you describe? 
 
The English faculty have put a greater emphasis on teaching the elements of argument and ethical research in 
Transitional English and English 101 with reminders to the students that this learning is lifelong and that the skills 
will be needed throughout college. The students’ writing has improved and incidents of plagiarism have decreased. 
Students are more likely to use the Student Success Center and the technology tools provided (e.g., Smarthinking 
and MySkillsTutor) to improve their drafts as well as their general mastery of English grammar, syntax, and 
expression.  
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What do you see as the next logical steps for continuing the work you have begun in the Academy? In particular, 
what new student learning initiatives do you see developing from your Academy work, and how will you sustain 
the energy and momentum of your Academy work? 
 
First, writing should continue to be a part of learning and assessment in all disciplines. The English Department will 
continue to improve its delivery and content on the basis of ongoing student writing assessments, department 
evaluations, and ongoing college initiatives. 
Second, the variety of support systems that have come about as a result of the Academy work need to be 
budgeted for on an ongoing basis. These include the following: 
• MySkillsTutor was traditionally a tool for remedial students, but it is now being used by students from a 

variety of disciplines; as a result, these students are reporting improved awareness of errors in their writing 
and confidence in their ability to write effectively in all classes.  

• Smarthinking has also been reported by students to be very helpful in addressing specific writing skills such as 
thesis statements, organization, and support. 

Finally, the Embedded Librarian, the Student Success Center, and the peer review process in the classroom have all 
been reported by students to be effective in the development of writing and editing skills; greater awareness of 
these aides should be given greater attention (e.g., via Student Services, the standard syllabus, and ad campaigns 
on each campus). 
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APPENDIX E:  MATH DEPARTMENT FINDINGS 
Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix 

EXECUTIVE SUMMARY  
Math department identified MAT 142 College Mathematics as the math course to assess for Writing Across the 
Curriculum at Mohave.  MAT 142 is a general education course designed for liberal arts/non-science majors, 
presenting a broad variety of topics with an emphasis in problem solving and quantitative reasoning.  The common 
Writing Across the Curriculum assessment was a 1500 word research paper on a mathematician who contributed 
significantly to the development of mathematics. This assignment was used across modalities including dual 
enrollment, distance education, and traditional classroom courses.  Review of the MAT 142 samples and other course 
samples shows that while students in some courses (MAT 142 and NUR 121 in particular), have Met the criteria for 
the goal of writing at a college level, most students at best have only Partially Met the goal.  Institutional and 
departmental changes are suggested to help improve student achievement toward meeting the goal. 

METRICS 
Describe the department criteria for the measurement for Met, Partially Met, Not Met. 

In order for a student to use MAT 142 or other general education math courses for transfer to a university, as part 
of the AGEC degree, and/or as a prerequisite for higher level math courses, such as MAT 211 Introductory Statistics 
or MAT 160/161 Math for Elementary Teachers I and II, they must achieve a grade of “C” or better.  Thus we assume 
that a “C” or better grade would be sufficient criteria for having Partially Met the goal.  Since MCC also allows a “D” 
grade as a passing grade, arguably this could apply toward partially meeting the goal.  However, as this “D” grade 
does not transfer or meet prerequisites for further study, it suggests that a “D” in not sufficient for having Partially 
Met the goal.  A grade of “B” or higher is used by the department to suggest mastery of course objectives, and thus 
is sufficient criteria for having Met the goal.  Using the numerical scale, the correlative score for Partially Met is no 
less than a 3 in each area, while the scores for Met would be 4 or higher in each area. 

Looking at the MAT 142 scores, the average scores are nearing 3.5, with individual areas of Ideas, Organization and 
Coherence, and Style with a 4, while Support and Mechanics a 3.  These scores support the conclusion that in the 
MAT 142 sample, students Partially Met the goal, but did not reach the level of Met the goal, needing improvement 
in Support and Mechanics in order to reach the level of Met.  Looking institutionally, scores in the sample courses 
range from 2 to 4, with some courses closer to the Partially Met to Met levels, notably NUR 121, while others were 
closer to the Not Met (2 or below) levels, such as HUM 150.  Considering individual areas within the rubric, outside 
of NUR 121, no courses attained the Met level in both Support and Mechanics, suggesting a need for further 
improvement efforts in these areas.  When considering modalities within these lower areas, note that Online courses 
had the lowest average score (see Fig. 3), further suggesting the need for even more support for Online modalities 
in these areas.   

The goal of writing effectively in the college setting is at best only partially met, albeit fairly consistently, with weaker 
areas in Support and Mechanics, notably in the AJS 101 and PSY 101 courses, as well as HUM 101.  Course sequencing 
may be an underlying variable in these results, as students in NUR 121, have met a variety of prerequisites prior to 
entering the Nursing program, including ENG 101 as well as PSY 101, science and math courses which themselves 
have prerequisites, and thus have more experience writing at the college level than a student in AJS 101, which has 
no writing prerequisite, and does not require a placement test score to place out of developmental level writing (TRE 
089).   
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Considering all the courses in the sample, only NUR 121, the course with the highest average scores and scores at 
the Met level in all areas, has ENG 101 as a prerequisite course, and ENG 101 is the course where students develop 
their college level writing skills.  All the other courses have a placement score or developmental writing (TRE 089) 
prerequisite, so students in these courses may have less experience in writing at the college level and may be just 
developing these writing skills.  MAT 142, the course closest to reaching the MET level, has a 100-level math course 
perquisite, and it is reasonable to assume that students in this course have already taken some college-level courses 
and thus have a greater maturity in their writing skills, as opposed to the remaining courses, none of which have a 
100-level course prerequisite. 

Since these students in the courses outside NUR 121 and MAT 142 are still learning their college-level writing skills, 
it makes sense that the scores on the WAC assessments reflect this learning process in their Partially Met or Not Met 
levels.  If the goal is to see these students in these courses reach the Met level, then some other course of action 
than the current status quo should be considered.  Possible changes include raising the prerequisites to these courses 
so that students have the writing intensive ENG 101 prior to entry thus when writing within the context of this 
course, they are able to apply and hone their skills to achieve the Mat level, including a course to teach writing skills, 
if ENG 101 alone is insufficient, or reviewing the placement test scores and curriculum of the TRE 089 course to 
determine if it adequately places and/or prepares students for successful college level writing.  The inclusion of a 
longer, more intense writing capstone project in TRE 089 may be helpful to insuring a successful transition to college-
level writing.   

An institutional effort on strengthening students’ skills in the Support and Mechanics area may also help in reaching 
the Met level.  Targeted activities within the curriculum of each WAC course as part of or preparation for completing 
WAC assignments may provide a means of improving student achievement, especially in online courses, where these 
areas were the weakest.  The Embedded Librarian program could be used to strengthen these areas in online as well 
as on ground courses.  Support writing seminars or smaller colloquial instructional sessions could be made available 
to students in all courses to focus on targeted deficiencies, hosted by the Student Success Centers.  Students in need 
of individual support can be referred to writing tutors in the Student Success Center.  As the Student Success Center 
currently exists for student support, more publicity about and direct referral to their services is warranted to 
encourage student utilization. 

Redesign of WAC assignments in general education classes may also help students see the relevance of the 
assignments and encourage student engagement and as a result, student achievement.  With the “spirit” of WAC as 
a means of using writing as a learning tool within the curriculum, it makes sense that the assignments used should 
be a natural and organize part of the coursework.  In MAT 142, for example, the math department decided that a 
single 1500 word research paper on a dead mathematician was not truly teaching students about how writing is 
used in mathematics, and instead encouraged students to copy and paste information off the internet.  Thus the 
department is moving toward using three smaller assignments that are more relevant to the curriculum and reflect 
the kind of writing that would be used in mathematics, such as statistical analysis, inductive and deductive reasoning.  
Similar changes may be appropriate in other courses, such as science courses where a lab explanation is more 
relevant than an essay.  The rubric for assessing the WAC assignments is more tailored to a 1500 word research type 
paper, and would need to be modified and streamlined to be applicable to these assignments.  Furthermore, as 
college level writing skills are developed as part of the college education, and students are still learning to write 
effectively in entry level courses (such as PSY 101 or AJS 101) and expected to write effectively after they have 
completed these courses, WAC assessment for attaining these goals should be measured after students have 
completed the course, such as in an upper division (200 level) course. 
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Reflecting back on the project itself, the redesign of the math department’s WAC assignment into smaller and more 
naturally integrated assignments, a result of the department’s participation in this activity, impacts student learning 
and attitudes towards writing in a mathematical context.  Although it is early in this redesign process, and the data 
is anecdotal, there is evidence of an increase in the value that students place on writing within mathematics as it is 
seen as a more natural part of the course and a means of communicating the concepts rather than just a writing 
assignment given to meet a requirement.   

The new course MAT 101 Math Literacy for College Students (former MAT 099A while in pilot stage) includes 
curriculum that integrates “focus problems” where students analyze a situation in context, such as a dosage 
miscalculation in medicine, or a statistical calculation in baseball, solve the problem mathematically, and write up 
their results in essay form. These assignments are scaffolded to help instruct students on the process of writing with 
mathematics and articulating their problem solving process, and include prompts and rubrics to develop their skills 
in creating and assessing their own writing.  Students who enroll in MAT 142 who have taken MAT 099A show 
stronger writing skills when compared to their peers who enroll via an alternative pathway that does not include 
writing assignments.  These students also show less resistance to the writing assignment itself, and the cliché 
comment of “this is not a writing class, this is a math class” often heard in reaction to writing assignments in math 
courses is absent.   

In other mathematics courses as well as MAT 101/MAT 142 courses, instructors have included discussion of the 
problem solving process, and emphasis on communication of the mathematics, logic, and proof using the symbols 
and wording appropriate to the content.  This writing is not the traditional format seen in a five paragraph essay in 
an English course, but communicates an argument nonetheless.  Instructors are requiring students to include their 
logic and reasoning as well as their solutions to problems, which produces increased depth of mathematical 
understanding and general reasoning skills.  These problem solving experiences requiring explanation and discussion 
help students see the value of contextual reasoning and articulation of solutions as a means of deepening their 
understanding of the mathematical concepts.  To paraphrase a Calculus I student who earned a 97% on a particular 
exam and was questioned about his ability to perform so well:  “I was able to do it because you had us write about 
what we were thinking.  It helped me truly understand the math.” 

Across the college as well as in mathematics courses, an atmosphere of greater awareness of writing as a means of 
communication has resulted from the project; although students have not yet met the goal of writing at the college 
level in all courses, they are more informed of the importance of writing as a means of communication in the various 
content areas, and in time and improvements in our course offerings, one can hope their writing skills will catch up 
to this awareness. 

Outside of this project, the mathematics department maintains a rigorous assessment process in our developmental 
and general education classes (TRM 090, TRM 091, MAT 099A, MAT 121, MAT 142, MAT 151, MAT 181).  Students 
in each course across all modalities (on ground, online, dual enrollment, etc.) are assessed for ten outcomes 
applicable to that course via questions included in a common final exam.  Success rates for these outcomes are 
analyzed and curriculum and instruction are modified to strengthen areas of student weakness, with the goal of 
improving student learning as evidenced by higher success rates on these assessments. 

This goal was:   partially met, as explained in the previous narrative. 

  



 

61 
 

ANALYSIS 
After reviewing the results, the following analysis was derived:   

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

Broad spectrum of courses assessed 
 
First attempt at institution-wide assessment—getting 
started 
 
Dual enrollment, online modality involvement and 
compliance (in MAT 142 LHC) in WAC improved 

Nonparticipation or unable to gather information 
(participation was there but not gathered, such as not 
in drop box, etc.) 
 
Some faculty confusion and pushback 
Associate Faculty panic (in online courses) 
 
Small sample sizes, lacking statistical design rigor 

RECOMMENDATIONS 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1.  Revise and refine WAC assessments to better match the course curriculum and relevant use of writing within the 
discipline area, including assessing students after completion of entry level courses. 

2. Revise and refine the WAC assessment rubric to assess more accurately and fairly writing assignments outside a 
lengthy research paper. 

3. Examine curriculum and gather data on the prerequisites to general education courses and student writing level 
to determine if there is a need for a specific writing course, changes to TRE curriculum and/or placement tests, 
additional student writing support services (seminars, referrals to Student Success Center, etc.) or the inclusion of 
ENG 101 as a prerequisite to more general education courses. 

ACTION PLAN 
ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach 
Choose non-entry level points to 
assess if student has attained 
goal 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item  

Other   

Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
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provide a description of the 
item(s), approximate cost(s), 
and its justification. 

 

PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training 
Improve communication about WAC 
assessments and collaboration among 
faculty through all modalities especially 
adjuncts. 

Implemented Changes: 
Planned Changes: 

 
Department chair (??) 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
 

Other:  Redesign WAC assessments to 
better fit the curriculum and goals of WAC 
as explained in the narrative 

 Individual disciplines 

Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
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APPENDIX F:  SCIENCE DEPARTMENT FINDINGS 
Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix. 

METRICS 
Describe the department criteria for the measurement for Met, Partially Met, Not Met. 

This goal was:   Goal was met, based on a 70% or higher score, which is a C paper. 

ANALYSIS 
After reviewing the results, the following analysis was derived:   

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

We had quite a bit of involvement and a large overall 
sample size. The scores were similar comparing the two 
semesters. 
Ideas – Students successfully formed a central thesis 
and recognized the complexities of the idea, 
acknowledging multiple points of view. 

The evaluators should have had more training in the 
normalizing sessions. Scores varied over classes, but no 
statistics are provided to know for sure. No statistics to 
know whether modality made a difference. Random 3 
samples does not lend to objective results, need to 
calculate what the statistical power is.  
Support – Students often drew on personal experience 
rather than scholarly sources, sometimes failing to cite 
sources or citing them inappropriately. 
 

Additional analysis: P values aside, the averages were different across the disciplines, particularly for AJS 101, HUM 
150, and PSY 101. This may very well speak to the differences in prerequisites for the courses in this study. For 
example, while AJS 101 has a minimum requirement of a COMPASS score of 70 or above or completion of PCS021, 
HUM 150 has a COMPASS requirement (unspecified) or successful completion of TRE089. While PSY 101 does have 
an ENG 101 prerequisite, their scores tended to be slightly lower. Their lowest score was in the support category. 
This may be because students had to have passed ENG 101 and the score for writing in English 101 is one grade 
higher in support, indicating a discipline specific (or assignment specific) problem. It might be helpful for PSY 101 to 
have the instructors require that students supply more concrete evidence in building their arguments versus 
personal experience, generalizations, and clichés, since it is more natural to personalize and self-direct arguments 
in psychology. Based on the analysis of the data, it seems evident that the further students are in their academic 
studies, the stronger their skills are. Nursing students scored higher because they were chosen for the program from 
a pool of applicants based on their success in pre-requisite classes and the standardized admission test which gauges, 
among other criteria, their language and comprehension skills. The institutional goal is to graduate students with 
not only mastery in their chosen fields, but with the aptitude to write at exceptional levels. 

RECOMMENDATIONS 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1. Hire evaluators with more experience in evaluation of writing skills, or provide additional training to existing 
staff to be able to evaluate writing samples appropriately. 

2. Evaluate more than 3 samples per course to garner a larger sample size and have more reliable data (use a 
power calculation for the exact number). 

3. Conduct analysis of the data using a valid statistical analysis including p values. 
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4. Require that students submit a graded first draft prior to the final assignment due date. 
5. If possible, lower the 1500-word requirement to allow instructors and students more time to focus on the quality 

rather than the quantity of writing, or assign several shorter papers instead of one.  
6. Have writing tutors visit WACM courses and work with the students during class time one time to encourage 

students to utilize the Student Success Center during subsequent times.  
7. Require that all new students take the self-paced Embedded Librarian course on finding references and citing 

them through ANGEL or the appropriate LMS.  
8. Require mandatory hours in the writing lab for those classes that do not have ENG 101 as a prerequisite. Since 

the Student Success Center was restructured during this project, providing additional support in this area 
would be an appropriate use of the Center’s resources. 

9. Where possible, incorporate more writing assignments into courses across all disciplines to provide students 
with additional opportunities to practice their writing skills. 

10. Provide professional development training for faculty to improve instructor feedback to students on their 
writing assignments. Some instructors, particularly in online classes or papers submitted through drop boxes, 
do not provide adequate feedback to students about what improvements are needed on the final submission. 
Students need to be informed on improvements needed in all categories scored (Ideas, Organization & 
Coherence, Support, and Style, as well as Mechanics.) 

11. Evaluate the writing prerequisites for all classes. 
12. Require a writing manual. 

ACTION PLAN 
ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item Change who grades them, 
make sure they know the 
assignments, otherwise 
Ideas on the rubric is less 
meaningful. 

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item Still continuing to collect 
data 

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item Choose higher enrollment 
classes to increase sample 
sizes. 

Other   

Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 
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PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training Implemented Changes: 
Planned Changes: 

 
 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
 

Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 
EFFECT ON STUDENT LEARNING 
5.    What effect has your Academy work had on student learning? 

• Students learned how to focus on the purpose of the assignment.  Students who misunderstood the 
research project they selected were walked through the procedures and were asked to summarize them 
again, in their own words. They did not have this problem on subsequent assignments.  

• Students learned how to determine and write for the appropriate audience.  Those students whose 
reviews did not appear to be addressing the appropriate audience were asked to focus their next paper 
on a college-level audience, rather than a general audience. Through the semester, they learned how to 
address the proper audience. 

• Students learned how to write professionally.  Students were made aware of the need to understand the 
level of professionalism required in a scientific paper, and were instructed in the need to remove phrases 
such as, “I believe,” “you know,” or “it was cool” from their analyses. By the end of the semester they 
learned not to use these phrases. 

• Students learned how to revise their written work for greater clarity.   Students were given multiple 
examples of formally written papers and received feedback continuously on their tone in short essays on 
exams and in-class writing assignments.   Students were also provided more goal-directed feedback with 
rubrics which offered clearer objectives that they were able to apply to improve their work. 

• Students’ understanding of content improved. The writing assignments helped students understand the 
depth of material they needed to master. They were coached to recognize that superficial information is 
not sufficient for upper level classes. By the end of the semester they learned the level of detail required 
for a great paper. 
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• Students developed an enthusiasm for the subject they were writing on. Students often went above and 
beyond the content covered in class to seek information that was of particular interest to them. 

 
6.    What concrete evidence do you have to demonstrate the affects you describe? 

• Students who were given multiple examples of formally written papers and received feedback 
continuously on their tone in short essays on exams and in-class writing assignments gradually improved 
considerably from the beginning of the semester, as demonstrated by the increase in their overall scores. 

Paper 1                 Paper 2                 Paper 3 

27/35                     28/35                     30/35 

77%                        80%                        85% 

Below are examples of areas of improvement and were corrected throughout the semester.  
• Mechanical errors observed in the papers were addressed. 
• Students gradually removed colloquial expressions from their writing and increased their use of 

scientifically more appropriate vocabulary into their papers.  

• Students appeared to score higher on test questions about content that was reinforced with 
writing assignments. Content not reinforced in writing assignments had lower scores.  

• Students went seeking information outside of the instructor’s instructions, demonstrating their 
enthusiasm for the class subject. 

• By the end of the semester students became more knowledgeable about which type of references and 
sources of information are appropriate for research resources. 

• Scores on papers submitted improved over the semester as students learned who their target audience 
was, and what was expected of them in writing or reviewing scientific publications and research reports. 

• Students appeared to score higher on test questions about content that was reinforced with writing 
assignments. For example, 100% of students correctly identified the difference between saturated and 
unsaturated fats on their quiz. This material was covered in a writing assignment about a nutrition 
broadcast and article. The other questions on this quiz did not have a 100% success rate, and their 
content was not reinforced with writing assignments. 
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APPENDIX G:  SOCIAL AND BEHAVIORAL SCIENCE, CHEMICAL DEPENDENCY, AND 

PRECOLLEGE STUDIES DEPARTMENTS’ FINDINGS 
Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix. 

EXECUTIVE SUMMARY  
For the 2013/2014 academic year Mohave Community College has examined the key institutional question “With 
what degree of consistency do different sections of a course achieve similar outcomes?”  Additionally, the question 
“Do MCC students write at a college-level?” was posed for the Higher Learning Commission’s Academy for the 
Assessment of Student Learning, via, the Writing Across the Curriculum at Mohave (WACm).  

In response to these questions assessments were designed by the respective discipline for inclusion in the HLC 
Academy WACm Project, as follows: AJS101, BIO181, BUE175, CIS110, CUL115, DEH110, EDU205, ENG101, HUM150, 
MAT142, NUR121, PNC120, PSY101, SGT121.  Each division identified key competencies and objectives as the basis 
for the development of the WACm assessment; student writing samples were then submitted for data collection and 
analysis . Although chosen for inclusion samples were not available from BIO 181, CUL 115, DEH 110, EDU 205, PNC 
120, and SGT 121.  

Analyses of data indicate that with a formidable degree of consistency different sections of a course, that is different 
course delivery modalities, achieve similar outcomes. Additionally, with a formidable degree of consistency data also 
indicate that MCC students write at a college-level.  

Final analysis of the overall project, assessments, and data collection measures present with concern; conceptually, 
the project and the assessments designed by the divisions are functional, and with a degree of accuracy appear to 
be reliable and valid. However, examination of the data collection methods reveal that insight into the intricacies of 
student learning is limited due to poorly planned statistical modalities. Recommendations and an action plan have 
been included in response to these concerns.  

METRICS 
To ensure consistency in the evaluation process traditional percentage scores ranging from 100-0% were utilized to 
define the metrics, met, partially met, and not met. Thus, scores ranging from 100% to 85% are considered met, 
whereas 84% to 70% are defined as being partially met, and scores ranging from 69% to 0% indicates that goal was 
not met.  

Respectively, the goal of defining these metrics was, partially met. As statistical criterion is established to support 
the reliability and validity of the assessments and corresponding measures these metrics will be further analyzed 
and defined.  
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ANALYSIS 
After reviewing the results, the following analysis was derived:   

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

Strengths demonstrated in the assessment of the 
measure are as follows:  
a) The assessment of the measure adequately achieved 
 a random sample.  
b) The assessment of measure indicates that different 
 sections of a course, with a formidable degree 
 of consistency, achieve similar outcomes.  
c) The assessment of measure indicates, with a 
 formidable degree of consistency, that MCC 
 students write at a college level.  

Weaknesses displayed through the assessment of the 
measure are as follows:  
a) The assessment of measure did not adequately 
 analyze a stratified sample, both across course 
 modalities, and by discipline. 
b) Although the assessment of measure indicates that 
 different sections of a course achieve similar 
 outcomes the statistical methodologies 
 designed for the assessment(s) need 
significant  improvement to ensure that data 
collected is  sufficient. 
c) Although the assessment of measure indicates that 
 MCC students write at a college level, as 
 defined by the rubrics, the actual assessments 
 may not be designed in such a manner to 
 adequately assess college level writing. In 
 other words, the assessment variables may 
not  be clearly defined and/or aligned to the 
 rubrics. 

Additional analysis:   

• Inter-rater reliability of samples analyzed during the Faculty Workinar on August 11, 2014 may have been 
compromised by the use of the Clicker technology as a direct visual bias, i.e., live on screen visual representation 
of the scores, was presented. Additionally, lack of knowledge of the Clicker technologies was not controlled for 
statistically.  

• Raters may lack the adequate knowledge of the assessments topics/criterion established by each division. Thus, 
some samples may have been scored inaccurately. For example, the assessment topic of PSY 101 includes a 
well-known topic within Social and Behavioral Sciences, but one that for the novice may not be easily analyzed. 
Additionally, the AJS 101 assessment ranges from 5-7 pages in length, and in some cases may not have been 
thoroughly analyzed due to time constraints in scoring. Finally, the CIS 110 assessment, in practice compared 
various aspects of two different computers, much of which was comprised of language and specs unfamiliar to 
the novice. In this case, it appears that the assessment may not measure the competencies and objectives 
determined by the division. Lastly, it is possible that the final scores for CIS 110 assessments may reflect a 
misunderstanding of the intent of the assignment on behalf of the raters.  

• A number of divisions, namely, BIO 181, CUL 115, DEH 110, EDU 205, PNC 120, and SGT 121 did not submit 
samples.  

• Frequency distribution, as indicated in Figure 7, demonstrates ‘no change’ or ‘no growth/improvement’ from 
FA 2013 to SP 2014, but in-depth analysis, as indicated in Figure 8, suggests that slight increases in student 
writing ability may have occurred. However, current methodologies and statistical design prohibit intricate 
analysis.  

• Dual enrollment students demonstrate strength in the areas of style, mechanics, and organization & coherence, 
but relative weakness in the areas of ideals and support.  Traditional/non-traditional students, on the other 
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hand, appear to demonstrate strength in the areas of ideas and support, but weakness in the areas of style, 
mechanics, and organization & coherence. It may be that dual enrollment students, i.e., high school age 
students, are exposed to the topics of style, mechanics, and organization & coherence more frequently during 
daytime, i.e., high school learning hours, but have not yet learned critical thinking concepts to aid in the 
development of ideas and support. Conversely, traditional/non-traditional students show strength in the areas 
of ideas and support, and with a degree of consistency express those ideals well. It may be that as the learner 
matures and begins to write with more complexity and critical thought they find it more difficult, due to 
variables like age and time spent away from learning institutions, to readily incorporate style, mechanics, and 
organization & coherence into more exhaustive conceptual writing. It is opinioned that this is not a deficit due 
to the instruction provided at MCC, but that extraneous variables may account for a portion of the deficit. 
Finally, proper statistical measures are not being utilized at this time to determine if there is, in fact, 
correlational value to the aforementioned observations.  

• Samples collected and analyzed for NUR 121 show higher scores in all areas assessed, i.e., ideals, organization 
& coherence, support, style, and mechanics, when compared to over divisional scores. It is, however, important 
to note that all students in NUR 121, according to program policy, have already completed all prerequisite 
courses, whereas students in other disciplines represented in the assessment may be at the beginning of their 
educational journey. Thus, it is possible that the average score of ‘3’ for student writing abilities is an ‘in-process’ 
number, when in reality, the same sample group assessed at a later point in time may score slightly higher as 
seen in the NUR 121 scores. Again, adequate statistical measures are not being utilized at this time to determine 
if there is, in fact, correlational value to the aforementioned observations.  

RECOMMENDATIONS 
Based on the results and analysis, the following recommendations will be made to achieve the desired outcome: 

1. Assessment committee will undergo training in understanding basic statistical methodologies, which will include 
identification of data collection processes that best support the assessment needs of MCC. Assessment committee 
members will develop a standardized data collection form, e.g., excel workbook.  

2.  Assessment committee will redesign methodologies used to select samples, thereby ensuring that the sample 
utilized for analysis represents a concise stratified random sample.  

4. Assessment committee members will present the information regarding statistical methodologies and data 
collection to departments/divisions and resident faculty in small group format. Assessment committee members will 
also train all faculty ‘grades’ in consistent scoring methodologies.  

A) Assessment committee members will work with divisions in small group format to reassess their 
assessment of choice. In doing so, the actual assessments may/may not need to be redesigned to adequately assess 
college level writing. That is, assessment variables will be clearly defined and properly aligned with the rubrics, 
learning objectives, and institutional questions, if needed. 

B) Assessment committee members will work with each division to assist in redesigning the data collection 
methods used in their assessments. The newly designed data form will consist of the standardized data collection 
form, as well as any data inquires presented by the divisions which will aid them in serving our student population. 
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ACTION PLAN 
ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item N/A 

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget 
Item 

Assessment committee 
training; Fall 2015, high 
priority 

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item Not at this time. 

Methods of Data Collection   Implemented Changes 
 Planned Changes 

 Budget Item Assessment committee/ all 
division resident faculty 
members; Fall 2015, high 
priority 

Other  N/A 

Describe Changes See recommendations section.  

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

Budget for Assessment committee training may 
include fees for contracting a consultant, training 
manuals, and refreshments. These costs are 
minor given the aim is to establish a strong 
statistical foundation and data collection 
methodologies for all future assessments. Finally, 
retraining and establishing an improved line of 
communication with 
departments/divisions/faculty will increase 
positivity associated with said projects, which will 
likely result in increased efficiency. Costs are 
unknown at this time but will be investigated.  

Rosemarie LeFebvre 
Azariah Lehman  

PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services Implemented Changes: 
Planned Changes: 

 
N/A 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
N/A 

Make Personnel Related Changes Implemented Changes: 
 Planned Changes: 

Implementation of  Lead 
Faculty Members on a per 
academic year basis 

President Kearns 
Dean Jill Loveless, 
Associate Deans; 
Dr. Dieringer, and Jason 
Gee, Rosemarie LeFebvre, 
Faculty Council approval, 
confirmation from current 
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Lead Faculty members, 
and/or re-open 
application process. 
Target: Fall 2015 
Priority: High 
 

Implement Additional Training Implemented Changes: 
 Planned Changes: Assessment 

Committee training  

Rosemarie LeFebvre 
Azariah Lehman  
 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
N/A 

Delete Service(s) or Program(s) Implemented Changes: 
Planned Changes 

 
N/A 

Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 
EFFECT ON STUDENT LEARNING 
#5 What effect has your Academy work had on student learning?  

Academy work has prompted the instructional staff to review and implement strategies for effective student writing. 
Methodologies utilized in procuring this process includes earlier introduction to library databases, and greater 
familiarity with peer review journal articles. Students are also granted continuous opportunities to improve their 
library and research skills through the use of the Embedded Librarian, which is a concise learning module course that 
may be included in all instructor course shells, i.e., within the learning management system. Furthermore, academy 
work has prompted instructional staff to review and revise assessment data collection methodologies within the 
yearly assessment assignments. The intent of these improved methodologies is to gain a more accurate view of 
student progress, as well as potential deficits. Finally, knowledge gained from the improved data collection 
methodologies will be utilized to continually improve instruction methods and student learning outcomes.  

#6 What concrete evidence do you have to demonstrate the effects you described in questions 3-5?  

Concrete evidence is represented in student responses to the Embedded Librarian modules, via verbal students 
report.  Students have noted the ease of use of the system, and have been pleased with the assistance this program 
offers. Outcomes based evidence for the Embedded Librarian are currently in process, as the system has only 
recently, been implemented.  

Concrete evidence also includes an improved excel data collection sheet for the purposes of yearly student writing 
assessment. This data collection format was expertly designed by Mrs. Tricia Beach, Social and Behavioral Sciences, 
with the assistance of Mrs. Lori Howell, Chemical Dependency Studies, and Mrs. Azariah Lehman, Social and 
Behavioral Sciences. That said the noted parties have begun to implement the improved data collection tool as of 
Spring 2015, and outcomes based evidences are still in process. Upon completion of the first cycle of use of the new 
and improved data collection tool, the SBS and STU departments hope to present the tool to the college at large for 
use. That said further outcomes based evidence are also still in process. 
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APPENDIX H:  TRADE DEPARTMENTS’ FINDINGS 
Please note:  all redundant data has been removed from this department’s report.  Unique findings, analysis, 
recommendations, and action items are retained in this appendix. 

EXECUTIVE SUMMARY 
The provided learning outcomes show that Mohave Community Colleges students are writing at an expected college 
level that will have them prepared to further their education at a university. The overall data shows that more 
courses are using the writing across the curriculum and bettering students in writing at a college level. Although the 
trades departments are more of a “hands-on” learning atmosphere the students should still be required to 
successfully compose a passing (A, B, C) paper on their particular field of study. Trades type students could write a 
paper on the history of their field of study or the origins of their program. Most trades programs have different level 
of compass scores compared to traditional courses of study to make it easier for trades’ students to enroll into tech 
programs and receive an education. The Technical Writing course (ENG136) is a great course to help students in 
trades classes get some writing knowledge and understand how to write a successful passing college level paper. It 
might be interesting in the future to have depts. work together on the grading and assessment to compare the 
findings of different dept. program goals. I’m sure CTE would grade differently than NUR and so forth. Comparing 
different programs needs in writing would maybe expose some weak and also some strong areas, and could also 
help in helping students produce better quality writing as well. 

METRICS 
Describe the department criteria for the measurement for Met, Partially Met, Not Met. 

Faculty decided that A, B, C grades were “met”, D grade is “partially met” and an F is “not met” 

This goal was:   met 

ANALYSIS 
After reviewing the results, the following analysis was derived:   

What strengths were displayed through the 
assessment of the measure? 

What weaknesses were displayed through the 
assessment of the measure? 

All the writing assignments graded received “passing” 
grades. MCC students are writing at a college level. And 
online classes make up the majority of students at MCC. 

Other than the decline in enrollment, non-English 
classes scored less on an average compared to English 
based classes. 
 

RECOMMENDATIONS 
• ALL trades-focused students should be encouraged to complete the TRE-089 course to establish their 

mastery of basic reading and writing skills. This will also provide a solid foundation for the ENG-136 course 
that some programs offer. Students who test out of TRE-089 are not always adequately skilled in 
interpretation and analysis of the course-related written materials. 

• ALL trades-focused students should be able to write a basic industry-relevant report by the end of their 
program. While most exams are multiple choice because memorization is an essential element of the 
knowledge students need to retain, certain classes should continue to require short written assignments 
that demonstrate clear mastery and application of new learning. 

• Many trades-focused instructors lack formal training in college-level writing expectations. For this reason, 
other departments such as the English Department or the Student Success Center may be able to offer 
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workshops (online or on ground) to interested faculty. These workshops could help other faculty develop 
meaningful writing tasks and rubrics to score them. Mentors from instructors who support the same 
students (English, Communications, etc.) might also be useful. 

• WACm, or something similar, should be continued to ensure that faculty are aware of continuing progress 
in improving student outcomes as they relate to reading and writing skills. 

ACTION PLAN 
ASSESSMENT CHANGES 

Person/Group Responsible 
for Action; Target date for 
implementation and 
Priority (High/Med/Low) 

Restructure Outcome Statement  Implemented Changes 
 Planned Changes 

 Budget Item  

Revise Measurement Approach  Implemented Changes 
 Planned Changes 

 Budget Item  

Collect and Analyze Additional 
Data and Information 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Methods of Data Collection  
Alphabetical order by program 

 Implemented Changes 
 Planned Changes 

 Budget Item  

Other 
Each dept assess their own data 

  

Describe Changes   

Budget Items:  If a budget item 
is identified above, please 
provide a description of the 
item(s), approximate cost(s), 
and its justification. 

  

 

PROGRAMMATIC CHANGES 
Person/Group 
Responsible for Action; 
Target date for 
implementation and 
Priority (High/Med/Low) 

Revamp Services 
Tutoring/student center for help w 
students writing reports 

Implemented Changes: 
Planned Changes: 

 
 

Make Technology Related Improvements Implemented Changes: 
Planned Changes: 

 
 

Make Personnel Related Changes 
 

Implemented Changes: 
Planned Changes: 

 
 

Implement Additional Training 
CTE faculty grading advising from ENG dept 

Implemented Changes: 
Planned Changes: 

 
 

Add New Service(s) or Program(s) Implemented Changes: 
Planned Changes: 

 
 

Delete Service(s) or Program(s) Implemented Changes:  
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Planned Changes  
Other:   
Describe Changes:  
  
Additional Information  
Describe any additional resources needed (include budgetary requests):  no additional resources required. 
 

 
EFFECT ON STUDENT LEARNING 
5. What effect has your Academy work had on student learning? 

It has really brought a new light to how much more knowledge and “open doors” are available to the students, by 
enhancing the students views on what path that they are choosing to go on career wise. Were many of the students 
were sent on just taking the classes to get certifications only, they soon saw how many other doors can be opened 
by them through their schooling and ambitions. Extra knowledge and background education concerning their field 
of study can help more career minded students achieve that upper edge on fellow “job seekers” in the same job 
market. All the input and brainstorming has also helped some of the CTE departments realize just exactly how 
important assessment is and how much more writing and general education is needed in addition with the particular 
field of study a typical CTE student was achieving, therefore taking the student to the next level in education and 
knowledge. 

6. What concrete evidence do you have to demonstrate the affects you described in questions 3-5?   

At the start of the assessment process all of the faculty worked on getting a basic across the board grading scale for 
“met or not met” goal or a common pass or not pass scale. Having all teaching faculty come to an agreement that 
met so many different levels was huge first step and needed to move forward. Numerous steps are already being 
taken to improve assessment throughout the college, CTE programs have realized the importance of this assessment 
and may need to team up with an English or Writing instructor to further help the students. The complete process 
is going to take time, but acknowledging the need for an advanced assessment and getting everyone on the same 
page has been the biggest most successful feat so far. Although assessment is completely different in general 
educational courses compared to most CTE courses, it has become clear that there are allot of similarities and both 
styles of instruction can benefit from each other.                 
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APPENDIX I – NOTIFICATION OF ASSESSMENT ENG101 EXAMPLE 
Dear Faculty Member, 
 
Mohave Community College is expanding its college-wide assessment of student learning activities.  The 
college is a participant in the Higher Learning Commission’s (HLC) Academy for the Assessment of Student 
Learning.  MCC’s Academy project is entitled “Writing Across the Curriculum at Mohave.” The major goals 
of this 4-year project are to measure student-writing skills over time and to answer the question: “With 
what degree of consistency do different sections of a course achieve similar outcomes?” 
 
Resident faculty in the English, Languages, and Communications Department have created an assignment 
that we ask all faculty teaching ENG101 to include as an assignment in the course for the next four years.  
Details for this assignment are provided below.  Key points for implementation of this project are as follows: 
 

• The general education student learning outcome (SLO):  Communicating effectively is linked to 
an ENG101 course goal. 

• The content rubric outlined below is used to calculate the assignment grade. 
• The assignment grade counts toward the students’ final grade in the course. 
• Students submit the assignment in an ANGEL drop box. 
• The department chair for your department is Tim Montbriand; his contact information is listed 

below.  Tim is available to answer questions you may have on the assignment and/or content 
rubric. If you need help on this project immediately and Tim is not available, contact your 
campus Academic Chair for assistance. 

 
At the end of the academic year, Institutional Research will generate a list of student names randomly 
selected from all courses participating in the project.  The Office of Instruction will pull the students’ 
writing samples from the ANGEL drop box. To ensure the students’ anonymity, all student information 
other than student identification number will be expunged from the assignment samples.  Over the 
summer, a team of faculty will score the writing samples using the Writing Across the Curriculum Rubric 
found at the end of this document.  These data will be provided to the faculty the following fall semester 
for analysis and department recommendations for ways we can improve student learning. 
 
Thank you for participating in this project.  For more information click on this link:  
http://www.screencast.com/t/zk7EOOxU0  
 
HLC Academy Team Members: 
 
Dr. Andra Goldberg, Resident Faculty for CIS, Neal Campus Kingman 
Laurel Clifford, Resident Faculty for Math, Lake Havasu Campus 
Kata Alvidrez, Resident Faculty for English, Bullhead City Campus 
Penni Ellis, Associate Faculty for Nursing, Bullhead City Campus 
Rosemarie LeFebvre, Director of Student Learning Initiatives for the Office of Instruction 

http://www.screencast.com/t/zk7EOOxU0
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Common Assessment Instructions 
Department: English et. al Course: ENG 101 

Department Chair: Tim Montbriand Contact 
Information: 

Lake Havasu Campus 

928.505.3344 

tmontbriand@mohave.edu  

General Education 
Student Learning 
Outcome: 

1.  Communicate effectively. 
     1.1. Read and comprehend at a college level. 
     1.2 Write effectively in a college setting. 

Course Student 
Learning Outcome: 

Goal 10. Write an argumentative essay that demonstrates sound logical 
development. 

Common 
Assignment: 

The Argumentative Essay. 
Directions for Final (Argumentative) Paper  

1. Provide a thesis statement that states clearly your position on an issue. 
2. Address all of the supporting arguments for your position on the issue. 
3. Refute the major arguments of the opposition. 
4. Develop your arguments through elaboration and examples.  
5. The final essay will be 1,250 words (5 double-spaced pages with 12-

point font). 
Common 
Assignment 
Directions: 

The instructor will assess the students’ final draft of the required Argumentative 
Essay using the WAC Rubric, which provides a fairly comprehensive enumeration 
of the elements of an argumentative essay. The instructor should evaluate each 
element of the argumentative essay and assign a number between 1 and 5. The 
number 3 denotes competence and the number 5 denotes excellence. The WAC 
Rubric can be used to grade students’ papers, and the statistical data it provides 
will assist the English Department in focusing on those areas of instruction that 
need attention. 

Submission 
Instructions: 

Faculty will create a drop box in ANGEL for students to use to submit this 
assignment.  The drop box name for this assignment will be ‘Argumentative 
WAC Paper.’  Please place the drop box under the Assignments tab directly, not 
in a weekly folder.  This provides ease of access to the student writing samples. 
Faculty will grade the assignment using the writing across the curriculum rubric 
(points for this piece are designated at faculty discretion).  If students are unable 
to submit this assignment in ANGEL, please send hard copies to Rosemarie 
LeFebvre in the Office of Instruction, Kingman Campus. 

Content Rubric: WAC Rubric 

Writing Across the 
Curriculum Rubric 

See below. Note: The Student samples will only be scored using the WAC Rubric 
for the WAC Project. 

mailto:tmontbriand@mohave.edu
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 The A paper The B paper The C paper The D paper The F paper 
Ideas Excels in responding to assignment.  

Interesting, demonstrates sophistication of 
thought.  Central idea/thesis is clearly 
communicated, worth developing; limited 
enough to be manageable.  Paper 
recognizes some complexity of its thesis: 
may acknowledge its contradictions, 
qualifications, or limits and follow out their 
logical implications.  Understands and 
critically evaluates its sources, 
appropriately limits and defines terms. 

A solid paper, responding appropriately 
to assignment.  Clearly states a 
thesis/central idea, but may have minor 
lapses in development.  Begins to 
acknowledge the complexity of central 
idea and the possibility of other points 
of view.  Shows careful reading of 
sources, but may not evaluate them 
critically.  Attempts to define terms, not 
always successful. 

Adequate but weaker and less 
effective, possibly responding less 
well to assignment.  Presents central 
idea in general terms, often 
depending on platitudes or clichés.  
Usually does not acknowledge other 
views.  Shows basic comprehension 
of sources, perhaps with lapses in 
understanding.  If it defines terms, 
often depends on dictionary 
definition. 

Does not have a clear central idea or 
does not respond appropriately to 
the assignment.  Thesis may be too 
vague or obvious to be developed 
effectively.  Paper may 
misunderstand sources. 

Does not respond to the 
assignment, lacks a thesis or central 
idea, and may neglect to use 
sources where necessary. 

Organization & 
coherence 

Uses a logical structure appropriate to 
paper’s subject, purpose, audience, thesis, 
and disciplinary field.  Sophisticated 
transitional sentences often develop one 
idea from the previous one or identify their 
logical relations.  It guides the reader 
through the chain of reasoning or 
progression of ideas. 

Shows a logical progression of ideas and 
uses fairly sophisticated transitional 
devices; e.g., may move from least to 
more important idea.  Some logical links 
may be faulty, but each paragraph 
clearly relates to paper’s central idea. 

May list ideas or arrange them 
randomly rather than using any 
evident logical structure.  May use 
transitions, but they are likely to be 
sequential (first, second, third) rather 
than logic-based.  While each 
paragraph may relate to central idea, 
logic is not always clear.  Paragraphs 
have topic sentences but may be 
overly general, and arrangement of 
sentences within paragraphs may 
lack coherence. 

May have random organization, 
lacking internal paragraph 
coherence and using few or 
inappropriate transitions.  
Paragraphs may lack topic 
sentences or main ideas, or may be 
too general or too specific to be 
effective.  Paragraphs may not all 
relate to paper’s thesis. 

No appreciable organization; lacks 
transitions and coherence. 

Support Uses evidence appropriately and 
effectively, providing sufficient evidence 
and explanation to convince. 

Begins to offer reasons to support its 
points, perhaps using varied kinds of 
evidence.  Begins to interpret the 
evidence and explain connections 
between evidence and main ideas.  Its 
examples bear some relevance. 

Often uses generalizations to support 
its points.  May use examples, but 
they may be obvious or not relevant.  
Often depends on unsupported 
opinion or personal experience, or 
assumes that evidence speaks for 
itself and needs no application to the 
point being discussed.  Often has 
lapses in logic. 

Depends on clichés or 
overgeneralizations for support, or 
offers little evidence of any kind.  
May be personal narrative rather 
than essay, or summary rather than 
analysis. 

Uses irrelevant details or lacks 
supporting evidence entirely.  May 
be unduly brief. 

Style Chooses words for their precise meaning 
and uses an appropriate level of specificity.  
Sentence style fits paper’s audience and 
purpose.  Sentences are varied, yet clearly 
structured and carefully focused, not long 
and rambling. 

Generally uses words accurately and 
effectively, but may sometimes be too 
general.  Sentences generally clear, well 
structured, and focused, though some 
may be awkward or ineffective. 

Uses relatively vague and general 
words, may use some inappropriate 
language.  Sentence structure 
generally correct, but sentences may 
be wordy, unfocused, repetitive, or 
confusing. 

May be too vague and abstract, or 
very personal and specific.  Usually 
contains several awkward or 
ungrammatical sentences; sentence 
structure is simple or monotonous. 

Usually contains many awkward 
sentences, misuses words, employs 
inappropriate language. 

Mechanics Almost entirely free of spelling, 
punctuation, and grammatical errors. 

May contain a few errors, which may 
annoy the reader but not impede 
understanding. 

Usually contains several mechanical 
errors, which may temporarily 
confuse the reader but not impede 
the overall understanding. 

Usually contain either many 
mechanical errors or a few 
important errors that block the 
reader’s understanding and ability 
to see connections between 
thoughts 

Usually contain so many mechanical 
errors that it is impossible for the 
reader to follow the thinking from 
sentence to sentence. 
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