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Academic Periodic Program Review  
This periodic program review process was approved by the Faculty Council in March 2013 and updated 

on October 24, 2014.  The forms and timelines for 2015 (Appendix A) have been adjusted to reflect the 

project completion timeline of March 25, 2016. 

Introduction 
Periodic program review is a necessary process whereby academic departments within Mohave 

Community College periodically undergo a check on quality assurance, which includes taking a critical 

eye to what a department is doing, and how well it is meeting objectives.  Periodic program review is 

the foundation upon which all units assess, maintain, and enhance program quality and vitality. 

The Higher Learning Commission of the North Central Association through its Criterion 4 spells out the 

need for an institution to maintain a practice of regular program reviews to demonstrate responsibility 

for the quality of its educational programs.  Hence, in addition to guiding departments toward continual 

improvement of what they do, program review is also a necessary component of institutional 

accreditation.   

What Constitutes a Periodic Program Review? 
Because the purpose of periodic program reviews is to promote educational excellence and better serve 

students, all functions of the college need to be involved in program review.  Over time, institutions 

create programs to fulfill special needs of a particular time or special audience, allocate resources to the 

programs, and permit the programs to become considered a continuing part of the institution’s plans, 

budgets, and obligations.  It is through a periodic review aimed at continual improvement of such 

programs that the institution assures quality in what it does. 

But, what is a “program”?  A program can be identified in many ways depending on what activities 

within the institution are being reviewed.  An operational definition of a program is any activity or 

collection of activities of the institution that consumes resources (dollars, people, space, equipment, 

time).  This can lead to several ways of defining programs; for example: 

 An organized sequence of courses leading to a defined objective, a degree, a certificate, a 

diploma, a license, or transfer to another institution of higher education 

 Disciplines such as the sciences or the arts 

 Student support services that may enhance students’ academic achievement 

 Units or departments, such as Advisement 

 Administrative services defined by administrative reporting structures 

 Student service pathways that end in a specific outcome 

The level of granularity can lead to a variety of programs; examples within academic areas can include: 

 A sequence of prescribed courses, which may or may not include general education courses 

and/or electives, that leads to an officially recognized associate degree or certificate 
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 The general education component of an associate degree 

 Courses in a specific transfer discipline, such as TAG agreements 

 Pre-collegiate or developmental courses, such as English or Mathematics 

What is clear, however, is that all “programs” have a home in a “department” (whether that department 

stands alone or operates in partnership with others) responsible for the delivery of the activity.  It is 

through review of programs delivered by a department that program review is accomplished.  A 

particular department may deliver several different programs or may need to look at several different 

things that it does when analyzing how best it is accomplishing its goals and objectives. 

Hence, the underlying structure for program review is to review programs (academic, instructional 

support, student services, etc.) delivered by a department.  Periodic program review is not designed to 

collect data on the quality of individual instruction or evaluate individuals; its focus is on the entire 

program or department, not individual performance. 

Underlying Principles of Periodic Program Review 
When undergoing periodic program review we think of how best departments should function.  To this 

end, some commonsense principles and practices that can help a department improve its processes are 

as follows: 

Define quality in terms of outcomes.   
The quality of student learning, not just teaching per se, is what ultimately matters.  Learning should 

pertain to what is or will be important for the students enrolled in the program – not some “ideal” 

student.  Exemplary departments determine their students’ needs and then work to meet them.  

Similarly, quality in terms of services provided by a department to clients should drive business 

practices.  The service outcome needed by students, faculty, staff, and community partners, etc. should 

define what the department is seeking to deliver and should inform practice so that such services are 

well done. 

Base decision on facts.   
Departmental teams should collect data on student preparation, learning styles, and, where relevant, 

probable requirements for employment.  They should analyze the data carefully in light of disciplinary 

standards and their own professional experience, and then incorporate the findings in the design of 

curricula, learning processes, and assessment methods.  Administrative departments should collect 

evidence to guide decisions on staffing related to the volume of work needing to be accomplished, how 

to best deploy new technological solutions, identifying where synergy resulting in efficiencies exist, etc. 

Focus on teaching, learning, and assessment.   
Departments should carefully analyze how instructors teach, how students learn, and how they all 

approach assessment.  Departments should consult the literature on pedagogy in their academic 

disciplines and collect data on what works and what does not.  They should stress active learning, 

exploit information technology, and not hesitate to experiment with new teaching and learning 
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methods.  Administration should promote a ‘culture of inquiry’ to provide continual improvement in 

how services is provided.  Assessment should form the backbone of continual improvement efforts so 

that change is well-informed changed based on knowledge of how well a department is achieving its 

outcomes. 

Strive for coherence in curricula and educational activities.   
Departments should view learning through the lens of the student’s entire educational experience.  

Courses should build upon on another to provide the desired depth and breadth.  Student support 

services should be aligned with the goal of helping students learn how to learn.  Administrative efforts 

should be geared toward student success.  Efforts of all departments should be woven together in a 

seamless support structure aimed at learning and student success. 

Work collaboratively to achieve mutual involvement and support.   
Departments should encourage faculty/staff members to work together, hold one another accountable, 

and bring a broad array of talent to bear on difficult problems.  Such teamwork can make the 

department a “learning organization” with respect not only to teaching and learning as well as a 

provider of services to its clients. 

Identify and learn from best practices.   
Departments should seek out examples of good practice and adapt the best to their own circumstances.  

Departments should compare good versus average or poor performing methods, assess the causes of 

the differences, and seek ways to minimize the variation.  Continual benchmarking against peers helps 

keep activities current and relevant to students, staff, community partners, etc. being served. 

Make continuous improvement a priority.   
Departments should strive to improve the quality of teaching and learning on a regular basis and seek 

ways to provide optimal services.  All departments should embrace a ‘culture of inquiry’. 

Addressing Quality Principles in Periodic Program Review  
Periodic program review should be a meaningful process that contributes to the overall quality of the 

department and the college without creating unsustainable workload or data requirements. To do so is a 

bit of a balancing act concerning the level of detail needed versus the effort required. Nevertheless, we 

should be curious about what we do and how well we do it by addressing questions such as: Do 

instructional, student service, and administrative activities effectively sustain program goals and the 

college mission? Are instructional program curricula, student support services, and administrative 

services adequately aligned to produce the appropriate student learning outcomes expected by transfer 

institutions, employers, and other external entities depending on this education and training? Where 

will the program be two, five, or ten years into the future?  

As part of program review, the department undergoing a self‐reflection needs to consider the following: 
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What are we trying to do?   
Traditional thinking equates quality to inputs like faculty size and qualifications – for example, “Quality 

improvement requires more and better faculty.” But inputs are means to an end and it’s the end that 

ultimately matters. In education the end pertains to students’ knowledge and skills, values, and quality 

of life. This leads to the principle: Define quality in terms of outcomes. 

How are we doing it?   
Quality experts insist that all work is process. In short, to do something you must engage in some sort of 

process, even if it is informal. It only makes sense that paying attention to processes can improve 

quality. This leads to the principle: Focus on how things get done. 

Who is responsible for doing it?   
Tasks can be assigned to teams or left to individual initiative. Teams usually outperform lone wolves 

when it comes to sustaining and improving quality. Hence the principle: Work collaboratively. 

How do we know we are succeeding?   
It is hard to consistently produce quality without feedback on how well you are accomplishing your goal. 

The feedback should be based on evidence rather than on anecdotes whenever possible, and evidence 

is important in applying the other quality principles. Consequently the principle: Base decisions on 

evidence. 

How can we do even better?   
Although focusing on outcomes, processes, responsibilities, and evidence gets the improvement ball 

rolling, the principles which hold everything together: Learn from best practice and make continuous 

improvement a priority.  

These questions and the underlying quality principles form the foundation for pieces contained in a self-

analysis program review done by a department. The items shown may pertain a bit more strongly to 

academic programs than others, but also cover non‐academic areas since all departments need to 

evaluate how well they are meeting their objectives and use evidence to base decisions on future paths 

to take. 

Framework for Periodic Program Review Reports 
In what follows are suggested ideas for pieces of a Periodic Program Review self‐reflection aimed at 
getting a department to conduct an analysis of what it is aiming to accomplish and how successful it is in 
doing so. This self‐analysis is aimed at addressing the broad questions shown previously, but to provide 
some structure to how a department reports this information. While departments will vary somewhat in 
their reporting, the framework provides a guide to help in focusing the review on what the department 
is aiming to accomplish and how well it knows whether it is succeeding. 
 
The following report framework (topic areas which need to be addressed) apply to all programs; while 
the major activity done at the college is to ensure student learning, the framework supports all 
departments in efforts to gauge how well they are fulfilling their purpose and objectives. Within the 
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topic areas there are some pieces aimed at academic programs where student learning outcomes 
assessment and student success are emphasis points. 

One Year Periodic Program Review Report 
Academic Programs 

Click here to enter the department name. 

Click here to enter the program name, i.e., AA – Art, Certificate - HVAC. 

Statement of Collaboration 

The program faculty, college staff, students, and community members listed below collaborated in an 

open and forthright dialogue to prepare this Periodic Program Review.  Statements included herein 

accurately reflect the conclusions and opinions of this group. 

Participants in the review:  

Department Faculty:  Click here to enter text. 

Non-discipline Faculty:  Click here to enter text. 

Associate Faculty:  Click here to enter text. 

Student/Alumni:  Click here to enter text. 

Academic Support Staff:  Click here to enter text. 

 

Date Submitted to the Dean of Instruction 

Click here to enter a date. 

 

Authorization 

After the document is complete, print just this page and submit it to the Office of Instruction for the 

Dean’s signature. 

Signature of Dean _______________________________________________ 
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Report Sections and Guidelines 
The report sections are described below.  If you have questions on any section, please contact the Office 

of Instruction for assistance. 

1. Mission and Goals 

Identify the certificate(s) and degree(s) under review.  Write the mission and goals for each 

certificate and degree program(s) under review.  Briefly describe the relationship of your program to 

the college’s Mission, Vision, Core Values, and College Goals.  List the program outcomes for each 

program under review.   

 

Certificates and Degrees 

Click here to enter text. For example:  AA – Art, Certificate - Welding 

  

Mission and Goals 

Click here to enter text.  

 

2. Program Data and Trend Analysis  

Data will be supplied by Institutional Research.  Faculty will be asked to respond to the trends found 

within the data. (See Appendix B for detailed listing of the data sets.) 

2.1. Data 

2.1.1. Program Resources (Profit/Loss):  Please provide commentary on the program resources 

data points related to program revenue and expenses.  Please comment on the adequacy 

of program resources, including such things as classroom and office space, laboratory 

space (if applicable), library and technology resources, and personnel. Click here to enter 

text. 

2.1.2. Student Metrics:  Please provide commentary on the student metrics related to program 

success.  Please comment on the adequacy of student metrics as the effect the program 

under review.  Click here to enter text. 

2.1.3. Instructional Productivity:  Please provide commentary on the instructional productivity 

related to program success.  Please comment on the trends found in this data.  Click here 

to enter text. 

2.1.4. Enrollment Trends:  Please provide commentary on the enrollment trends for the 

program(s).  Click here to enter text. 

2.1.5. Faculty Data Points:  Please provide commentary on the faculty data points related to 

program success.  Please comment on any trends or gaps found in the data.  Click here to 

enter text. 

2.1.6. Other Data Points:  Please provide commentary on any additional data points reviewed for 

this review.   

2.2. Strengths, Weaknesses, Opportunities, Threats (SWOT) 

2.2.1.   What are the strengths of your program as indicated in the above data? 

Click here to enter text. 
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2.2.2.   What are the weaknesses of your program as indicated in the above data? 

Click here to enter text. 

2.2.3.   What opportunities exist for your program based on the above data? 

Click here to enter text. 

2.2.4.   What threats exist for your program based on the above data? 

Click here to enter text. 

 

3. Assessment of Student Learning 

3.1. What percentage of courses have identified student learning outcomes (SLOs)?  (comment of 

progress/lack of progress) 

Click here to enter text. 

3.2. What percentage of courses have ongoing SLO assessment?  (comment on progress/lack of 

progress) 

Click here to enter text. 

3.3. How has assessment of course level SLOs led to improvements in student learning and 

achievement? 

Click here to enter text. 

3.4. How has assessment of program-level SLOs led to improvements in transfer or 

certificate/degree awards? 

Click here to enter text. 

3.5. What challenges remain to make course and program level SLOs more effective? 

Click here to enter text. 

 

4. Evaluation of Progress Toward Previous Goals 

4.1. Evaluate steps taken to achieve goals established in the last periodic program review. 

Click here to enter text. 

4.2. In cases where resources were allocated towards goals, evaluate the efficacy of that spending. 

Click here to enter text. 

5. Program Goals and Plan 

5.1. Short-term Goals (two year cycle):  Based on the above data and analyses, identify 2 or more 

concrete goals, measurable outcomes, and activities that you would anticipate resulting in 

improvements to the program in the next 2-year cycle. 

Goal 1: (Goals describe what you wish to accomplish in support of program improvement.) Click 

here to enter text. 

Measurable Outcome:  Click here to enter text. 
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Plan:  (Briefly describe how you will accomplish this goal.) Click here to enter text. 

Responsible Party(ies):  Click here to enter text. 

Goal 2:  Click here to enter text. 

Measurable Outcome:  Click here to enter text. 

Plan:  Click here to enter text. 

Responsible Party(ies):  Click here to enter text. 

 

What specific aspects of these goals can be accomplished without additional financial 

resources?  Click here to enter text. 

 

5.2. Long-term Goals (six year cycle):  Based on the above data and analyses, identify 2 or more 

concrete goals, measurable outcomes, and activities that you would anticipate resulting in 

improvements to the program within the next six years. 

 

Goal 1: (Goals describe what you wish to accomplish in support of program improvement.) Click 

here to enter text. 

Measurable Outcome:  Click here to enter text. 

Plan:  (Briefly describe how you will accomplish this goal.) Click here to enter text. 

Responsible Party(ies):  Click here to enter text. 

Goal 2:  Click here to enter text. 

Measurable Outcome:  Click here to enter text. 

Plan:  Click here to enter text. 

Responsible Party(ies):  Click here to enter text. 

 

What specific aspects of these goals can be accomplished without additional financial 

resources?  Click here to enter text. 

 

6. Requests for Resources 

For any specific aspect of a goal listed in 5.0 that would require additional financial resources, 

complete the form below. 

Type of Resource Requested Amount Potential Funding Source 

Personnel Click here to enter text. Click here to enter text. 

Facilities Click here to enter text. Click here to enter text. 

Equipment Click here to enter text. Click here to enter text. 

Supplies Click here to enter text. Click here to enter text. 

Computer Hardware Click here to enter text. Click here to enter text. 

Computer Software Click here to enter text. Click here to enter text. 

Training Click here to enter text. Click here to enter text. 

Other Click here to enter text. Click here to enter text. 

Total Requested Amount Click here to enter text. Click here to enter text. 
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6.1. Describe the resource request(s).  Click here to enter text. 

6.2. What program outcome(s) does the resource request(s) address?  Click here to enter text. 

6.3. What measurable outcome(s) will result from filling this resource request?  Click here to enter 

text. 

 

7. Executive Summary 

 Please list 3 – 5 strengths of the program(s).  Click here to enter text. 

 Please list 3 – 5 areas of enhancement for the program(s).  Click here to enter text. 

 Please identify ways the department will address student learning (assessment efforts, 

curricular redesign, etc.).  Click here to enter text. 

 Based on programmatic analysis, please list 2 – 3 specific questions or areas which you 

would like the program reviewers to comment on or make recommendations.  Click here to 

enter text. 

 Identify any requests for resources that result from this review.  Click here to enter text. 

Who to Call? 
Questions about any of the 
report sections. 

Office of Instruction Jill Loveless, Dean of Instruction 
ext. 1918 

Questions about resource 
allocations/budget requests. 

Office of Instruction Jill Loveless, Dean of Instruction 
ext. 1918 

Questions about assessment of 
student learning. 

Office of Instruction To Be Determined, Assessment 
Director ext. 1951 

Need more data? Institutional Research Bob Faubert, IR Director ext. 
1140 
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Academic Dean’s Periodic Program Review Summary Page 
 

☐ 

☐ 

 

☐ 
 

 Narrative Exception: 

 

 

 

 

 

Signature: _____________________________  Date:  __________________ 

  

I concur with the findings contained in the Periodic Program Review. 

I concur with the findings contained in this Periodic Program Review with the following 

exceptions (include a narrative explaining the basis for each exception): 

Area of exception:  

I do not concur with the findings contained in the Periodic Program Review (include a 

narrative exception): 
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Appendix A:  Checklist and Steps in One Year Periodic Program Review 

Process for 2015 
 

Pre – Periodic Program Review Activities 

Step 1:  Identification of 
Programs/Units 

Target Completion 
Timeline 

Activity Deadline 
Met/Not Met 

Office of Instruction develops and 
reviews schedule for program review 
with Department Chairs, Program 
Directors, and Academic Support 
Department Leads 

Yearly  

Departments to be reviewed during 
upcoming academic year are notified 
by the Office of Instruction. 

April 30, 2015   

Step 2:  Selection of Participants Target Completion 
Timeline 

Activity Deadline 
Met/Not Met 

Department identifies/recommends 
potential participants 

May 11, 2015  

Department confirms participants and 
submits the Statement of 
Collaboration to the Office of 
Instruction (form found in guide) 

May 15, 2015  

Pre - Program Activities Ends 
Program Review Activities Begin 

Step 3:  Periodic Program Review Target Completion 
Timeline 

Activity Deadline 
Met/Not Met 

Participants elect a program review 
chair 

August 28, 2015  

Department begins program review Begins in the fall semester  

 Provide 5 year data set (Office 
of Instruction) 

August 10, 2015  

 Complete program data and 
trend analysis 

September 18, 2015  

 Establish and/or review 
program mission and program 
outcomes  

October 23, 2015  

 Conduct student learning 
outcomes assessment  

Fall semester 2015 – data 
collection complete by 
December 11, 2015 

 

 Conduct evaluation of progress 
towards previous goals 

January 22, 2016  
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Appendix A Continued:  Checklist and Steps in One Year Periodic 

Program Review Process for 2015 

Step 3 continued:  Periodic Program 
Review 

Target Completion 
Timeline 

Activity Deadline 
Met/Not Met 

 Create program goals and 
action plans 

February 26, 2016  

 Prepare request for resources March 11, 2016  

 Department completes 
program review and writes 
report and executive summary 

March 25, 2016  

Step 4:  Submit Report Target Completion 
Timeline 

Activity Deadline 
Met/Not Met 

Final report submitted to the Office of 
Instruction 

April 15, 2016  

Dean of Instruction provides response 
to the committee chair 

May 13, 2016 – August 12, 
2016 

May 13, 2016 

Departments share their reviews with 
instruction 

August, 2016 (date to be 
determined) 

 

Periodic Program Review Ends 
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Appendix B:  Data Sets 
  

1. Program Resources (Profit/Loss):  this is currently being provided and the worksheet works 
well.  Regina has a gainful employment report created for Arizona Heat (Workforce 
Development/One Stop Report) that will also be included in the data set. 

2. Student Metrics: 
a. Average COMPASS scores by degree declaration 
b. Retention rate by cohort (2014 would be compared to 2015 sometime this fall) 
c. University transfers 
d. Cumulative GPA:  calculated for degree applicants by certificate and/or degree 
e. Demographics:  gender and ethnicity 
f. Number of certificates/degrees awarded  
g. Pass rates on professional certificate exams (i.e., Nursing, PN, dental hygiene, ServSafe, 

etc.)  These data will need to be provided by the program directors/faculty. 
3. Instructional Productivity Report 

a. Credit hour production by prefix by semester 
b. Number of sections by prefix 
c. Number of sections <9 students 
d. Number of section >20 students 
e. Average class size by prefix 
f. Number of credits offered in the academic year 

4. Enrollment Trends 
a. Number of students in declared majors 
b. Gender in declared majors 
c. Ethnicity in declared majors 

5. Faculty Data Points 
a. Number of faculty teaching by prefix 
b. Full-time (resident)/part-time (associate) 
c. Gender  

 

 


